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June 19, 2009 
 
Welcome to the Socratic Seminar Leadership Training Workshop! 
 
I have planned an exciting and challenging program for you.  Here are some of the materials for you to review. This 
notebook includes: 
 

(1) Workshop Agenda/Daily Schedule 
 
(2) Elements of Socratic Seminars 

 
(3) Daily Seminar Texts: 
 

Day One--------- Salvador Late or Early by Sandra Cisneros 
  Day Two--------- From The Prince by Niccolo Machiavelli, 
     From The Manual by Epictetus 
  Day Three--------Professions for Women by Virginia Woolf  
   
Seminar Texts: The enclosed readings are the heart of each daily seminar; these texts provide the common ground 

for our conversations. Please read each text carefully in advance of the day for which it is scheduled. Seminar 

leaders often suggest reading the text as if it were a love letter.  Extensive familiarity with the text is your “ticket” to 

join the Socratic dialogue.  You need to bring copies of the seminar text with you each day. 

 

Micro Seminars: You will have the opportunity in each of the next three days to practice leading seminars in a 

small group. Micro seminar texts for all three days are included in the notebook. 

 

Writing and Reflection: Although the Socratic Seminar is essentially a discourse approach to learning, the 

workshop also emphasizes the use of daily writing and reflection as additional tools for encouraging thoughtfulness 

in school programs. Be sure to bring this notebook each day to record your writings and reflections on seminar 

themes and on other issues that emerge during the three sessions. 
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SOCRATIC SEMINARS NORTHWEST 
Oscar Graybill, Director 
514 South Division Street 
Walla Walla, Washington 99362 
Phone  (509) 522-2594 
FAX      (509) 241-0314 
Website:   WWW.SocraticSeminars.com 
Email:  Oscar@SocraticSeminars.com 

 
Socratic Seminar Leadership Training Workshop 

 
Daily Schedule 

 
 
 

Time Day One Day Two Day Three 

8:00 a.m. Seminar: Salvador Late or 
Early by Sandra Cisneros 

Seminar: From The Prince by 
Niccolo Machiavelli & From The 
Manual by Epictetus 

Seminar: Professions for Women by 
Virginia Woolf 

9:15 a.m. Seminar Critique/Reflection Seminar Critique/Reflection Seminar Critique/Reflection 
10:00 a.m. Break Break by Virginia Woolf Break 
10:15 a.m. Participating in Seminars Leading Seminars Micro-Seminar Prep 
11:00 a.m. Socratic Questioning Assessment Micro-Seminars 
11:45 a.m. Lunch Lunch Lunch 
1:00 p.m. Micro-Seminars Micro-Seminars Micro-Seminars, continued 
3:30 p.m. Reflection/Debrief Reflection/Debrief Sharing/Celebration 
4:00 p.m. Adjourn Adjourn Adjourn 

 
 

Notes:  
 

1. Prepare for each seminar by reading the text as you would read a love letter. 
 
2. Bring seminar texts with you each day. 
 
3. Be ready to start at 8:00 a.m. and again at 1:00 p.m. We keep a tight schedule. 
 
4. Expect homework each afternoon to prepare for micro-seminars. 
 
5. Expect no lectures, only learning by doing
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ELEMENTS OF A SOCRATIC SEMINAR  
 
Socrates believed that enabling students to think for themselves was more important than filling their heads with 
"right" answers. In a Socratic Seminar, participants seek deeper understanding of complex ideas through rigorously 
thoughtful dialogue, rather than by memorizing bits of information or meeting arbitrary demands for 'coverage.' 
 
A Socratic Seminar fosters active learning as participants explore and evaluate the ideas, issues, and values in a 
particular text.  A good seminar consists of four interdependent elements: (1) the text being considered, (2) the 
questions raised, (3) the seminar leader, and (4) the participants. A closer look at each of these elements helps 
explain the unique character of a Socratic Seminar. 
 
THE TEXT Socratic Seminar texts are chosen for their richness in ideas, issues, and values and their ability to 
stimulate extended, thoughtful dialogue. A seminar text can be drawn from readings in literature, history, science, 
math, health, and philosophy or from works of art or music. A good text raises important questions in the 
participants' minds, questions for which there are no right or wrong answers. At the end of a successful Socratic 
Seminar, participants often leave with more questions than they brought with them. 
 
THE QUESTION A Socratic Seminar opens with a question either posed by the leader or solicited from 
participants as they acquire more experience in seminars. An opening question has no right answer; instead it 
reflects a genuine curiosity on the part of the questioner. A good opening question leads participants back to the text 
as they speculate, evaluate, define, and clarify the issues involved. Responses to the opening question generate new 
questions from the leader and participants, leading to new responses.  In this way, the line of inquiry in a Socratic 
Seminar evolves on the spot rather than being predetermined by the leader. 
 
THE LEADER  In a Socratic Seminar, the leader plays a dual role as leader and participant. The seminar 
leader consciously demonstrates habits of mind that lead to a thoughtful exploration of the ideas in the text by 
keeping the discussion focused on the text, asking follow-up questions, helping participants clarify their positions 
when arguments become confused, and involving reluctant participants while restraining their more vocal peers. 
 
As a seminar participant, the leader actively engages in the group's exploration of the text. To do this effectively, the 
leader must know the text well enough to anticipate varied interpretations and recognize important possibilities in 
each. The leader must also be patient enough to allow participants' understandings to evolve and be willing to help 
participants explore non-traditional insights and unexpected interpretations. 
 
Assuming this dual role of leader and participant is easier if the opening question is one which truly interests the 
leader as well as the participants. 
 
THE PARTICIPANTS  In a Socratic Seminar, participants share with the leader the responsibility for the 
quality of the seminar. Good seminars occur when participants study the text closely in advance, listen actively, 
share their ideas and questions in response to the ideas and questions of others, and search for evidence in the text to 
support their ideas. 
 
Participants acquire good seminar behaviors through participating in seminars and reflecting on them afterward. 
After each seminar, the leader and participants discuss the experience and identify ways of improving the next 
seminar. Before each new seminar, the leader also offers coaching and practice in specific habits of mind that 
improve reading, thinking, and discussing. Eventually, when participants realize that the leader is not looking for 
right answers, but is encouraging them to think out loud and to exchange ideas openly, they discover the excitement 
of exploring important issues through shared inquiry. This excitement creates willing participants, eager to examine 
ideas in a rigorous, thoughtful manner. 
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Salvador Late or Early 1 
Sandra Cisneros 

 
 

 Salvador with eyes the color of caterpillar, Salvador of the crooked hair and crooked teeth, Salvador 

whose name the teacher cannot remember, is a boy who is no one's friend, runs along somewhere in that vague 

direction where the homes are the color of bad weather, lives behind a raw wood doorway, shakes the sleepy 

brothers awake, ties their shoes, combs their hair with water, feeds them milk and corn flakes from a tin cup in 

the dim dark of the morning. 5 

 Salvador, late or early, sooner or later arrives with the string of younger brothers ready. Helps his 

mama, who is busy with the business of the baby. Tugs the arms of Cecilio, Arturito, makes them hurry, 

because today, like yesterday, Arturito has dropped the cigar box of crayons, has let go the hundred little 

fingers of red, green, yellow, blue, and nub of black sticks that tumble and spill over and beyond the asphalt 

puddles until the crossing-guard lady holds back the blur of traffic for Salvador to collect them again. 10 

 Salvador inside that wrinkled shirt, inside the throat that must clear itself and apologize each time it 

speaks, inside that forty-pound body of boy with its geography of scars, its history of hurt, limbs stuffed with 

feathers and rags, in what part of the eyes, in what part of the heart, in that cage of the chest where something 

throbs with both fists and knows only what Salvador knows, inside that body too small to contain the hundred 

balloons of happiness, the single guitar of grief, is a boy like any other disappearing out the door, beside the 15 

schoolyard gate, where he has told his brothers they must wait. Collects the hands of Cecilio and Arturito, 

scuttles off dodging the many schoolyard colors, the elbows and wrists crisscrossing, the several shoes 

running. Grows small and smaller to the eye, dissolves into the bright horizon, flutters in the air before 

disappearing like a memory of kites. 

 20 

1  Cisneros, Sandra. Women Hollering Creek and Other Stories. Random House. 1991
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From The Prince 

Niccolo Machiavelli 

From Chapter XV 

 

 I wish now to speak about how a ruler should treat his friends and subjects.... There is a great 

difference between how human beings actually live and how they ought to live. A ruler who ignores what is 

being done by human beings in order to think about what ought to be done will bring about his own 

destruction. Since a ruler always has subjects who are not good, he too must learn how not to be good. 

 All men, rulers included, are said to have qualities for which they are praised and blamed. Some men 5 

are called generous, others stingy, some cruel, others merciful, some treacherous, others faithful, some 

cowardly, others brave, some religious, others unreligious, and so on.  Everyone will agree that it would be 

nice if a ruler had all the qualities that are considered good. However, it is impossible to have them all, for 

human nature is not like that.  The ruler should be smart enough not to get the reputation for having those bad 

qualities that could cause him to lose power. As for the other bad qualities, he should not worry too much 10 

about his reputation. ... If he tries to acquire certain qualities that seem good, he might lose his power. On the 

other hand, some other qualities that seem bad will help him to increase his power. 

 Is it better for a ruler to be loved by his people or feared by them? Most people want to be both feared 

and loved. However, it is hard to be both feared and loved, and if you can't have both, it is safer to be feared. 

This is so because human beings generally... are ungrateful, undependable, liars, cheats, cowards, and greedy 15 

for money. As long as you take care of them, they will do whatever you want.  They will pretend they love 

you. They will offer to give you their property and their children, if they are sure you neither want them nor 

need them. If you ever do need them, they will turn against you. Since their friendship has been bought for a 

price, and it does not depend on their goodness, you cannot count on it. They will not hesitate to hurt their 

friends if they think they can profit by it.  People will not betray a leader they fear and think can punish them. 20 

Although a ruler must make himself feared, he should not also make himself hated. It is, in fact, possible for a 

ruler to be feared but not hated. He can do this by keeping his hands off the women and property of his 

subjects. If he has to kill someone, he should do it when he can give a good reason for it. Anyway, most men 

will hate you more if you take their property than if you kill their friends or relatives. 
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The Manual Epictetus 
 

A lame ex-slave, Epictetus lived from about 50 to 130 A.D. He was a standard bearer of the Stoic tradition, which dates from 

around 300 B.C. and nominates Socrates and the Cynic Diogenes as its ancestors. Epictetus published nothing himself; 

fortunately, he had a pupil who took good notes, and we have not only The Manual but also the much longer Moral Discourses. 

The Manual is the short version of what Epictetus taught, a Cliff's Notes of Stoic principles. 

 
 
 

Some things are in our power and control, while others aren't. It is in our power to decide what we think 1 

about things and to decide which things we are going to pursue. It is also in our power to decide what we 2 

like and don't like. In a word, we control our own actions. Outside our power and control are all bodies in 3 

the world, including even our own bodies and our own property. Also, we have no control over our 4 

reputations and no control over whether people listen to us or not. Again, in a word, what are not our own 5 

actions. 6 

 The things that are in our power are by nature free. Those that are not in our power are weak, 7 

slavish, and belong to others. Remember, then, if you start thinking that slavish things are free or that 8 

what belongs to others belongs to you, you will feel trapped. You will blame both gods and men. But if 9 

you suppose that what really belongs to you does belong to you and that what really belongs to another 10 

does belong to another, you will be free. No one will ever force you. No one can ever stop you. You won't 11 

ever blame anyone for anything. You'll do nothing against your own will. You will have no enemies, 12 

because no one will be able to hurt you. 13 

 If you decide to pursue such great things, you must also decide not to be attracted by money, 14 

property, reputation, and all the other things that are outside your control. You must give up some of them 15 

completely. The others you must postpone for the time being. 16 

 If you want to be free, to have no enemies, to do nothing against your will, and, at the same time, 17 

to rule and control others and be rich, you will surely fail. You can become free and happy only if you 18 

gain power and control over yourself. 19 
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Professions for Women 
By Virginia Woolf (1882-1942)

 
 

When your secretary invited me to come here, she told me that your Society is concerned with the 1 
employment of women and she suggested that I might tell you something about my own professional 2 
experiences.  It is true I am a woman; it is true I am employed, but what professional experiences have I had?  3 
It is difficult to say.  My profession is literature; and in that profession there are fewer experiences for women 4 
than in any other, with the exception of the stage---fewer, I mean, that are peculiar to women. For the road was 5 
cut many years ago---by Fanny Burney, by Aphra Behn, by Harriet Martineau, by Jane Austen, by George 6 
Elliot---many famous women, and many more unknown and forgotten, have been before me, making the path 7 
smooth, and regulating my steps.  Thus, when I came to write, there were very few material obstacles in my 8 
way.  Writing was a reputable and harmless occupation. The family peace was not broken by the scratching of 9 
a pen. No demand was made upon the family purse.  For ten and sixpence one can buy paper enough to write 10 
all the plays of Shakespeare---if one has a mind that way.  Pianos and models, Paris, Vienna and Berlin, 11 
masters and mistresses, are not needed by a writer.  The cheapness of writing paper is, of course, the reason 12 
why women have succeeded as writers before they have succeeded in the other professions. 13 
 But to tell you my story---it is a simple one. You have only got to figure to yourselves a girl in a 14 
bedroom with a pen in her hand.  She had only to move that pen from left to right---from ten o'clock to one.  15 
Then it occurred to her to do what is simple and cheap enough after all---to slip a few of those pages into an 16 
envelope, fix a penny stamp in the corner, and drop the envelope into the red box at the corner.  It was thus that 17 
I became a journalist; and my effort was rewarded on the first day of the following month---a very glorious 18 
day it was for me---by a letter from an editor containing a check for one pound ten shillings and sixpence.  But 19 
to show you how little I deserve to be called a professional woman, how little I know of the struggles and 20 
difficulties of such lives, I have to admit that instead of spending that sum upon bread and butter, rent, shoes 21 
and stockings, or butcher's bills, I went out and bought a cat---a beautiful cat, a Persian cat, which was very 22 
soon involved me in bitter disputes with my neighbors.     23 
 What could be easier than to write articles and to buy Persian cats with the profits?  But wait a minute. 24 
Articles have to be about something. Mine, I seem to remember, was about a novel by a famous man. And 25 
while I was writing this review, I discovered that if I were going to review books I should need to battle with a 26 
certain phantom.  And the phantom was a woman, and when I came to know her better I called her after the 27 
heroine of a famous poem, The Angel in the House.  It was she who used to come between me and my paper 28 
when I was writing reviews. It was she who bothered me and wasted my time and so tormented me that at last 29 
I killed her.  You who come of a younger and happier generation may not have heard of her---you may not 30 
know what I mean by the Angel in the House.  I will describe her shortly as I can. She was intensely 31 
sympathetic.  She was intensely charming.  She was utterly unselfish.  She excelled in the difficult art of 32 
family life.  She sacrificed herself daily.  If there was chicken, she took the leg; if there was a draught, she sat 33 
in it---in short, she was so constituted that she never had a mind or a wish of her own, but preferred to 34 
sympathize always with the minds and wishes of others. Above all---I need not to say it---she was pure.  Her 35 
purity was supposed to be her chief beauty---her blushes, her great grace.  In those days---the last of Queen 36 
Victoria---every house had its Angel.  And when I came to write I encountered her with the very first words.  37 
The shadow of her wings fell on my page; I heard the rustling of her skirts in the room. Directly, that is to say, 38 
I took my pen in hand to review that novel by a famous man, she slipped behind me and whispered: "My dear, 39 
you are a young woman. You are writing about a book that has been written by a man. Be sympathetic: be 40 
tender: flatter: deceive: use all the arts and wiles of our sex. Never let anybody guess that you have a mind of 41 
your own.  Above all, be pure." And she made as if to guide my pen. I now record the one act for which I take 42 
some credit to myself, though the credit rightly belongs to some excellent ancestors of mine who left me a 43 
certain sum of money---shall we say five hundred pounds a year?---so that it was not necessary for me to 44 
depend solely on charm for my living.  I turned upon her and caught her by the throat. I did my best to kill her.  45 
My excuse, if I were to be had up in a court of law, would be that I acted in self-defense. Had I not killed her 46 
she would have killed me. She would have plucked the heart out of my writing. For, as I found, directly I put 47 
pen to paper, you cannot review a novel without having a mind of your own, without expressing what you 48 
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think to be the truth about human relations, morality, sex. And all these questions, according to the Angel in 49 
the House, cannot be dealt with freely and openly by women: they must charm, they must conciliate, they 50 
must---to put it bluntly---tell lies if they are to succeed.  Thus, whenever I felt the shadow of her wing or the 51 
radiance of her halo upon my page, I took up the inkpot and flung it at her. It is far harder to kill a phantom 52 
than a reality. She was always creeping back when I thought I had despatched her. Though I flatter myself that 53 
I killed her in the end, the struggle was severe; it took much time that had better been spent upon learning 54 
Greek grammar; or in roaming the world in search of adventure.  But it was a real experience; it was an 55 
experience that was bound to befall all women writers at the time.  Killing the Angel in the House was part of 56 
the occupation of a woman writer. 57 
 But to continue my story.  The Angel was dead; what then remained?  You may say that what 58 
remained was a simple and common object---a young woman in a bedroom with an inkpot. In other words, 59 
now that she had rid herself of falsehood, that young woman had only to be herself. Ah, but what is "herself"?  60 
I mean, what is a woman?  I assure you, I do not know. I do not believe that you know.  I do not believe that 61 
anyone can know until she has expressed herself in all the arts and professions open to human skill.  That 62 
indeed is one of the reasons why I have come here---out of respect for you, who are in process of showing us 63 
by your experiments what a woman is, who are in process of providing us, by your failures and successes, with 64 
that extremely important piece of information. 65 
 But to continue the story of my professional experiences.  I made one pound ten and six by my first 66 
review; and I bought a Persian cat with the proceeds.  Then I grew ambitious. A Persian cat is all very well, I 67 
said; but a Persian cat is not enough. I must have a motor car.  And it was thus that I became a novelist---for it 68 
is a very strange thing that people will give you a motor car if you will tell them a story.  It is a still stranger 69 
thing that there is nothing so delightful in the world as telling stories.  It is far pleasanter than writing reviews 70 
of famous novels.  And yet, if I am to obey your secretary and tell you my professional experiences as a 71 
novelist, I must tell you about a very strange experience that befell me as a novelist.  And to understand it you 72 
must try first to imagine a novelist's state of mind. I hope I am not giving away professional secrets if I say that 73 
a novelist's chief desire is to be as unconscious as possible. He has to induce in himself a state of perpetual 74 
lethargy.  He wants to see the same faces, to read the same books, to do the same things day after day, month 75 
after month, while he is writing, so that nothing may break the illusion in which he is living---so that nothing 76 
may disturb or disquiet the mysterious nosings about, feelings round, darts, dashes and sudden discoveries of 77 
that very shy and illusive spirit, the imagination.  I suspect that this state is the same both for men and women. 78 
Be that as it may, I want you to imagine me writing a novel in a state of trance. I want you to figure to 79 
yourselves a girl sitting with a pen in her hand, which for minutes, and indeed for hours, she never dips into the 80 
inkpot. The image that comes to my mind when I think of this girl is the image of a fisherman being sunk in 81 
dreams on the verge of a deep lake with a rod held out over the water.  She was letting her imagination sweep 82 
unchecked round every rock and cranny of the world that lies submerged in the depths of our unconscious 83 
being.  Now came the experience, the experience that I believe to be far commoner with women writers that 84 
with men.  The line raced through the girl's fingers. Her imagination had rushed away. It had sought the pools, 85 
the depths, the dark places where the largest fish slumber. And then there was a smash. There was an 86 
explosion.  There was foam and confusion.  The imagination had dashed itself against something hard.  The 87 
girl was roused from her dream. She was indeed in a state of the most acute and difficult distress.  To speak 88 
without figure, she had thought of something, something about the body, about the passions which it was 89 
unfitting for her as woman to say. Men, her reason told her, would be shocked.  The consciousness of what 90 
men will say of a woman who speaks the truth about her passions had roused her from her artist's state of 91 
unconsciousness.  She could write not more. The trance was over.  Her imagination could work no longer. 92 
This I believe to be a very common experience with women writers---they are impeded by the extreme 93 
conventionality of the other sex.  For though men sensibly allow themselves great freedom in these respects, I 94 
doubt that they realize or can control the extreme severity with which they condemn such freedom in women.   95 
 These then were two very genuine experiences of my own. These were two of the adventures of my 96 
professional life. The first---killing the Angel of the House---I think I solved.  She died. But the second, telling 97 
the truth about my own experiences as a body, I do not think I solved.    I doubt that any woman has solved it 98 
yet.  The obstacles against her are still immensely powerful---and yet they are very difficult to define. 99 
Outwardly, what is simpler than to write books?  Outwardly, what obstacles are there for a woman rather than 100 
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a man? Inwardly, I think, the case is very different; she has still many ghosts to fight, many prejudices to 101 
overcome.  Indeed it will be a long time still, I think, before a woman can sit down to write a book without 102 
finding a phantom to be slain, a rock to be dashed against.  And if this is so in literature, the freest of all 103 
professions for women, how is it in the new professions which you are now for the first time entering? 104 
 Those are the questions that I should like, had I time, to ask you. And indeed, if I had laid stress upon 105 
these professional experiences of mine, it is because I believe that they are, though in different forms, yours 106 
also.  Even when the path is nominally open---when there is nothing to prevent a woman from being a doctor, 107 
a lawyer, a civil servant---there are many phantoms and obstacles, as I believe, looming in her way.  To 108 
discuss and define them is I think of great value and importance; for thus only can the labor be shared, the 109 
difficulties be solved. But besides this, it is necessary also to discuss the ends and the aims for which we are 110 
fighting, for which we are doing battle with these formidable obstacles. Those aims cannot be taken for 111 
granted; they must be perpetually questioned and examined.  The whole position as I see it---here in this hall 112 
surrounded by some practicing for the first time in history I know not how many different professions---is one 113 
of extraordinary interest and importance.  You have won rooms of your own in the house hitherto exclusively 114 
owned by men.  You are able, though not without great labor and effort, to pay the rent.  You are earning your 115 
five hundred pounds a year.  But this freedom is only a beginning; the room is your own, but it is still bare. It 116 
has to be furnished; it has to be decorated; it has to be shared. How are you going to furnish it, how are your 117 
going to decorate it? With whom are you going to share it, and upon what terms? These, I think, are questions 118 
of the utmost importance and interest. For the first time in history you are able to ask them; for the first time 119 
you are able to decide for yourselves what the answers should be. Willingly, would I stay and discuss those 120 
questions and answers---but not tonight. My time is up; and I must cease.  121 
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The Life of Pericles 

by Plutarch

Augustus Caesar, Emperor of Rome, once saw some wealthy foreigners fondly holding puppies in 1 
their arms. Shocked, he asked whether women in their country had stopped having children. By this 2 
remark, the emperor was criticizing people who spend their kindness and affection on animals instead 3 
of on their own kind. In a similar way we criticize those who misuse the natural love of inquiry and 4 
observation. Most people observe and listen to what isn't worth their attention. They neglect things 5 
which are excellent in themselves and which might do them some good.  6 

Our outward senses, our eyes and ears, respond to whatever strikes them. But with our inward 7 
senses, our minds and souls, we can choose. We have the power to direct ourselves to what we decide. 8 
So it becomes our duty to study and observe the very best objects. These objects are not only worth 9 
thinking about, but may also improve us. It is just as in the case of colors. A fresh and pleasant color 10 
stimulates and strengthens the sight. So a person should focus his mind on what pleases it, strengthens 11 
it, and attracts it to its own good and advantage. For the mind, such objects are acts of virtue. When 12 
people see them, or read about them, such actions produce in our minds an eagerness to imitate them 13 
or even to do better.  14 

In most things or actions we like, we don't feel a desire to act in that same way. Many times, in 15 
fact, we may be pleased with an object but scorn the person who made it. This happens with things like 16 
perfumes, beautiful dyes, or delicious food. We enjoy the product, but feel superior to the maker. 17 
There is an interesting story about Alexander the Great which bears on this point. King Philip listened 18 
to his son Alexander playing the flute with great skill. The king enjoyed the piece but turned to his son 19 
and said, "Aren't you ashamed to play so well? A king should be able to enjoy music. He should not be able 20 
to play it."  21 

Even with great works of art, something similar is true. No person looking at the great statue of Jupiter 22 
by the famous sculptor Phidias ever desired to become another Phidias. For it doesn't follow that if a work 23 
pleases us by its beauty, the person who made it deserves our admiration. That's why these things really 24 
bring no great gain to the viewers. For on seeing them we don't desire to do the same thing. But virtue and 25 
nobility and honor and goodness are quite different. Even the mere account or story of them can so affect our 26 
minds that we admire the actions and want to imitate those who did them. We long to possess and enjoy 27 
money, power, and expensive homes, but we ourselves want to act courageously and nobly. We can quickly 28 
see the difference between these two kinds of things. We are quite content to be given money and expensive 29 
goods by others. But we want others to experience virtuous acts from us. Actions of this kind and moral good 30 
itself provoke us to actions of our own. 31 

Touchstone Readings in Social Studies 
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The Wise Man of Wei 

by Chuang Tzu 

 A man had been made teacher to the crown prince of Wei. Troubled about his assignment, he 1 

went to visit the wise man Chu. "The crown prince, who will be my student, has no goodness in him," he 2 

said to Chu. "If I let him continue this way, he will destroy his country. If I try to make him obey rules, I 3 

will destroy myself. What can I do?"  4 

 The wise man Chu gave his answer. "The course you must take involves great dangers. In your 5 

actions, you will have to follow his. In your thoughts, you will have to agree with his thoughts. But, be 6 

careful! If, in following his actions, you are pulled into what he does, you will be ruined. If in agreeing 7 

with his thoughts, you begin to think the way he does, you will destroy yourself. However, if he wants to 8 

be a child, be a child with him. If he wants to be reckless, be reckless with him. Understand him 9 

thoroughly, and then you can lead him where you wish. But remember, in trying to understand him 10 

completely, you risk becoming just like him.  11 

 "Here are some examples which may help. There was an animal called a praying mantis, who 12 

had a high opinion of his talents. Once a runaway carriage was approaching him as he was on a road. 13 

Proud of how he could use his arms, this animal waved them angrily. The carriage crushed him. Don't 14 

parade your talents in front of this evil prince. Remember, he is like a runaway carriage.  15 

 "Do you know how a tiger trainer does his work? He doesn't give the tiger living animals to eat. 16 

He is afraid the tiger will learn to enjoy hunting and killing. Also he doesn't dare to give a tiger whole 17 

animals to eat. If he did, the tiger would learn to enjoy pulling animals apart. The trainer gauges just 18 

how hungry the tiger is. He satisfies the tiger's hunger but not his fierceness. Tigers are different from 19 

men. However, a tiger can be trained to be gentle to his keepers if they know how to follow the tiger's 20 

lead. The men who get killed are the ones who go against its lead.  21 

 "Or think of a horseman. He can follow a horse's lead carefully. But what if a horsefly or 22 
mosquito lands on the horse at the wrong time. The horse will break its bit, hurt its mouth, and perhaps 23 
even throw the rider. The rider must think of everything.  24 
 "This is what you must keep in mind as you go to teach this evil prince." 25 
 
 

Touchstones Readings in Social Studies 
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About Revenge 
by Francis Bacon 

 
Revenge is a sort of savage justice. The more people try to take revenge, the more the 

law should punish them. When a man commits a crime, he breaks the law. But when the 
injured person takes revenge, the person destroys law itself. In taking revenge, a person does 
indeed get even with his enemy. But when one refuses to take revenge, he shows that he is 
better than his enemy. King Solomon, I am sure, said it is glorious for a person to forget an 5 
injury. 

Whatever is past is gone and can't be changed. Wise people know they have enough 
to do in the present and with whatever might happen in the future. They don't spend their 
time taking revenge. People who spend their time worrying about past injuries just waste 
their time. Also, no person hurts another person just to hurt him. Rather, it is done for his 10 
profit or his own pleasure or his honor or for some other reason he might have. So why 
should I be angry with someone for loving himself better than he loves me? Suppose 
someone hurts me because he is evil. Isn't that just like a thorn or briar which scratches me 
because it can't do anything else? 

Revenge is most allowable when there is no specific law to correct an injury. 15 
However, one must then be careful that the kind of revenge one takes does not break another 
law. Some people when they get even want their enemy to know that it will happen. This is a 
more generous way of acting. Not letting your enemy know you are going to get even is a 
cowardly thing to do. It is like killing at night from ambush. There was an Italian ruler, 
Cosimo de Medici, who said the following to his friends who might betray or injure him: 20 
"We read," he said, "that we are commanded to forgive our enemies. But we never read that 
we are commanded to forgive our friends." I think, however, that the spirit of what Job said is 
truer. He said, "Shall we receive good from God and not also be willing to accept the evil"? 
The same is true, in part, about friends. 

What is certain about planning to get even is that one's own wounds remain open. If 25 
one didn't spend one's time trying to take revenge, those injuries would heal and be forgotten. 
Public or state revenges are, for the most part, good-as in the case of the murderers of Julius 
Caesar. Private revenges are, however, not good. People who take revenge live the life of 
witches. They cause trouble to others and come to a bad end. 
 
 

Touchstones Volume I 
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The Souls of Black Folk 

By W.E.B. du Bois 
 

It is, then, the task of all honorable men of the twentieth century to see that in the future competition 
of races, the survival of the fittest shall mean the victory of goodness, beauty, and truth. We must preserve 
for future civilization all that is fine and noble and strong. We must not continue to reward greed, 
aggressiveness, and cruelty. To bring this hope to realization we are forced every day to turn more and 
more to a continuous study of the contacts between the races. This study must be honest and fair, and not 5 
colored by our wishes and fears. 

In the civilized life of today, the contact of men and their relations to each other fall in a few main 
groups of forms of social communication. There is, first, the distance of homes to one another, the way in 
which neighborhoods group themselves, and which neighbors live next to which. Secondly, and in our 
times most importantly, there are economic relations-the methods by which individuals cooperate for 10 
earning a living, for the mutual satisfaction of needs, and for the production of wealth. Thirdly, there are 
political relations, the cooperation in social control, in group government, and in paying taxes. In the 
fourth place, there are the less obvious but very important forms of intellectual contact. These include the 
exchange of ideas through conversations, conferences, magazines, and libraries, and, especially, the 
formation within each community of public opinion. Connected with this are the various forms of social 15 
contact in every day life, in travel, theaters, house parties, and weddings. Finally, there are the different 
forms of religious activity, moral teachings, and public service. These are the main ways in which human 
beings living in the same communities are brought in contact with each other. 
 

Touchstones Volume A 
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From Walden by Henry David Thoreau 

 
If a man does not keep pace with his companions, perhaps it is because he hears a different drummer.  
Let him step to the music which he hears, however measured or far away. 
 
Say what you have to say not what you ought.  Any truth is better than make believe. 
 
However mean your life is, meet it and live it; do not shun it and call it hard names. 
 
The faultfinder will find faults even in paradise. Love your life, poor as it is. 
 
The town's poor seem to me often to live the most independent lives of any. 
 
Do not trouble yourself to get new things, whether clothes or friends.  Turn the old; return to them.  
Things do not change; we change.  Sell your clothes and keep your thoughts. 
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Letter from Birmingham Jail 
by Martin Luther King jr.

 
  You express a great deal of anxiety over our willingness to break laws. This is certainly a legitimate 1 
concern. Since we so diligently urge people to obey the Supreme Court’s decision of 1954 outlawing segregation in the 2 
public schools, at first glance it may seem rather paradoxical for us consciously to break laws. One may well ask: 3 
“How can you advocate breaking some laws and obeying others?” The answer lies in the fact that there are two types 4 
of laws: just and unjust. I would be the first to advocate obeying just laws. One has not only a legal but a moral 5 
responsibility to obey just laws. Conversely, one has a moral responsibility to disobey unjust laws. I would agree with 6 
St. Augustine that “an unjust law is no law at all.”  7 

 Now, what is the difference between the two? How does one determine whether a law is just or unjust? A just 8 
law is a man-made code that squares with the moral law or the law of God. An unjust law is a code that is out of 9 
harmony with the moral law. To put it in the terms of St. Thomas Aquinas: An unjust law is a human law that is not 10 
rooted in eternal law and natural law. Any law that uplifts human personality is just. Any law that degrades human 11 
personality is unjust. All segregation statutes are unjust because segregation distorts the soul and damages the 12 
personality. It gives the segregator a false sense of superiority, and the segregated a false sense of inferiority. 13 
Segregation, to use the terminology of the Jewish philosopher Martin Buber, substitutes an “I-it” relationship for an “I-14 
thou” relationship and ends up relegating persons to the status of things. Hence segregation is not only politically, 15 
economically and sociologically unsound, it is morally wrong and sinful. Paul Tillich has said that sin is separation. Is 16 
not segregation an existential expression of man’s tragic separation, his awful estrangement, his terrible sinfulness? 17 
Thus it is that I can urge men to obey the 1954 decision of the Supreme Court, for it is morally right; and I can urge 18 
them to disobey segregation ordinances, for they are morally wrong.  19 

 Let us consider a more concrete example of just and unjust laws. An unjust law is a code that a numerical or 20 
powerful majority group compels a minority group to obey but does not make binding on itself. This is difference 21 
made legal. By the same token, a just law is a code that a majority compels a minority to follow and that it is willing to 22 
follow itself. This is sameness made legal.  23 

 Let me give another explanation. A law is unjust if it is inflicted on a minority that, as a result of being denied 24 
the right to vote, had no part in enacting or devising the law. Who can say that the legislature of Alabama which set up 25 
that state’s segregation laws was democratically elected? Throughout Alabama all sorts of devious methods are used to 26 
prevent Negroes from becoming registered voters, and there are some counties in which, even though Negroes 27 
constitute a majority of the population, not a single Negro is registered. Can any law enacted under such circumstances 28 
be considered democratically structured?  29 

 Sometimes a law is just on its face and unjust in its application. For instance, I have been arrested on a charge 30 
of parading without a permit. Now, there is nothing wrong in having an ordinance which requires a permit for a parade. 31 
But such an ordinance becomes unjust when it is used to maintain segregation and to deny citizens the First 32 
Amendment privilege of peaceful assembly and protest.  33 

 I hope you are able to see the distinction I am trying to point out. In no sense do I advocate evading or defying 34 
the law, as would the rabid segregationists. That would lead to anarchy. One who breaks an unjust law must do so 35 
openly, lovingly, and with a willingness to accept the penalty. I submit that an individual who breaks a law that 36 
conscience tells him is unjust, and who willingly accepts the penalty of imprisonment in order to arouse the conscience 37 
of the community over its injustice, is in reality expressing the highest respect for law.  38 
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 Of course, there is nothing new about this kind of civil disobedience. It was evidenced sublimely in the refusal 39 
of Shadrach, Meshach, and Abednego to obey the laws of Nebuchadnezzar, on the ground that a higher moral law was 40 
at stake. It was practiced superbly by the early Christians, who were willing to face hungry lions and the excruciating 41 
pain of chopping blocks rather than submit to certain unjust laws of the Roman Empire. To a degree, academic 42 
freedom is a reality today because Socrates practiced civil disobedience. In our own nation, the Boston Tea Party 43 
represented a massive act of civil disobedience. We should never forget that everything Adolf Hitler did in Germany was 44 
“legal” and everything the Hungarian freedom fighters did in Hungary was “illegal.” It was “illegal” to aid and comfort a 45 
Jew in Hitler’s Germany. Even so, I am sure that, had I lived in Germany at the time, I would have aided and comforted my 46 
Jewish brothers. If today I lived in a Communist country where certain principles dear to the Christian faith are suppressed, I 47 
would openly advocate disobeying that country’s antireligious laws.                        Touchstones Readings in Social Studies 48 
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Introduction to Experimental Medicine 
By C. Bernard 

 
Do we have the right to experiment on animals? As for me, I think we definitely have this right.  It 

would be strange if we said that human beings have the right to use animals for food, but don't have the 
right to use them for learning things which are useful for preserving human life. You cannot deny that 
progress in medicine needs experiments.  We can save some livings beings from death only by killing 
others. Experiments must be made, either on human beings or on animals. If it is wrong to do experiments 5 
on human beings, then it must be right to do experiments on animals.  This is true even if the experiments 
are painful and dangerous to the animal, as long as they are useful to human beings. 
 What about the objections of some serious people who are not scientists?  They feel that 
experiments on animals are wrong because the animals suffer.  They think the scientists who do these 
experiments are cruel.  But what about a soldier who has to kill for his country, or a surgeon who must 10 
hurt someone in order to cure him?  Are they also cruel?  Are they like a person who likes to hurt other 
people?  I don't think so! What makes them different is the ideas they have.  The doctor wants to cure 
disease.  The soldier wants to protect his country. In the same way the medical scientist who does 
experiments on living animals wants to learn things.  He is following his own scientific idea. He doesn't 
hear the cries of the animals or see the blood which is flowing. What other people find disgusting he finds 15 
interesting.  As long as he is under the influence of the scientific idea nothing else matters very much to 
him. People who don't share his idea will think that he is cruel, and he won't be able to convince them that 
he isn't.  He will be able to discuss what he does only with other scientists.  Only his own conscience can 
tell him whether what he is doing is right or wrong 
 20 

Touchstones Volume I 
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One of These Days 
Gabriel Garcia Marquez

 
 Monday dawned warm and rainless. Aurelio Escovar, a dentist without a degree, and a very early 
riser, opened his office at six. He took some false teeth, still mounted in their plaster mold, out of the glass 
case and put on the table a fistful of instruments which he arranged in size order, as if they were on 
display. He wore a collarless striped shirt, closed at the neck with a golden stud, and pants held up by 5 
suspenders. He was erect and skinny, with a look that rarely corresponded to the situation, the way deaf 
people have of looking. 
 When he had things arranged on the table, he pulled the drill toward the dental chair and sat down 
to polish the false teeth. He seemed to not be thinking about what he was doing, but worked steadily, 
pumping the drill with his feet even when he didn’t need it. 10 
 After eight he stopped for a while to look at the sky through the window, and he saw two pensive 
buzzards who were drying themselves in the sun on the ridgepole of the house next door. He went on 
working with the idea that before lunch it would rain again. The shrill voice of his eleven-year-old son-
interrupted his concentration.  
 “Papa.” 15 
 “What?” 
 “The Mayor wants to know if you will pull his tooth.” 
 "Tell him I'm not here.” 
 He was polishing a gold tooth; he held it at arm's length, and examined it with his eyes half 
closed. His son shouted again from the little waiting room. 20 
 “He says you are, too, because he can hear you.” 
 The dentist kept examining the tooth. Only when he had put it on the table with the finished work 
did he say: 
 “So much the better.” 
 He operated the drill again. He took several pieces of a bridge out of a cardboard box where he 25 
kept the things he still had to do and began to polish the gold. . 
  “Papa.” 
  “What?” 
 He still hadn't changed his expression. 
 “He says if you don't take out his tooth, he'll shoot you.” 30 
 Without hurrying, with an extremely tranquil movement, he stopped pedaling the drill, pushed it 
away from the chair, and pulled the lower drawer of the table all the way out. There was a revolver. 
“O.K.,” he said. "Tell him to come and shoot me.” 
 He rolled the chair over opposite the door, his hand resting on the edge of the drawer. The Mayor 
appeared at the door. He had shaved the left side of his face, but the other side, swollen and in pain, had a 35 
five-day-old beard. The dentist saw many nights of desperation in his dull eyes. He closed the drawer 
with his fingertips and said softly: 
 “Sit down.” 
 "Good morning," said the Mayor. 
 "Morning." said the dentist. 40 
 While the instruments were boiling, the Mayor leaned his skull on the headrest of the chair and 
felt better. His breath was icy. It was a poor office: an old wooden chair, the pedal drill, a glass case with 
ceramic bottles. Opposite the chair was a window with a shoulder-high cloth curtain. When he felt the 
dentist approach, the Mayor braced his heels and opened his mouth. 
 Aurelio Escovar turned his head toward the light. After inspecting the infected tooth, he closed the 45 
Mayor’s jaw with a cautious pressure of his fingers. 
 “It has to be without anesthesia,” he said. 
 “Why?” 
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 “Because you have an abscess.” 
 The Mayor looked him in the eye.. “All right.” he said, and tried to smile. The dentist did not 50 
return the smile. He brought the basin of sterilized instruments to the worktable and took them out of the 
water with an old pair of cold tweezers, still without hurrying. Then he pushed the spittoon with the tip of 
his shoe, and went to wash his hands in the washbasin. He did all this without looking at the Mayor. But 
the Mayor didn't take his eyes off him. 
 It was a lower wisdom tooth. The dentist spread his feet and grasped the tooth with the hot 55 
forceps. The Mayor seized the arms of the chair, braced his feet with all his strength and felt an icy void in 
his kidneys, but didn't make a sound. The dentist moved only his wrist. Without rancor, rather with a 
bitter tenderness, he said: 
 “Now you'll pay for our twenty dead men.” 
 The Mayor felt the crunch of bones in his jaw, and his eyes filled with tears. But he didn't breathe 60 
until he felt the tooth come out. Then he saw it through his tears. It seemed so foreign to his pain that he 
failed to understand his torture of the five previous nights. 
 Bent over the spittoon, sweating, panting, he unbuttoned his tunic and reached for the 
handkerchief in his pants pocket. The dentist gave him a clean cloth. 
 “Dry your tears.” he said. 65 
 The Mayor did. He was trembling. While the dentist washed his hands, he saw the crumbling 
ceiling and a dusty spider web with spider's eggs and dead insects. The dentist returned, drying his hands. 
“Go to bed,” he said, “and gargle with salt water.” The Mayor stood up, said goodbye with a casual 
military salute, and walked toward the door, stretching his legs, without buttoning up his tunic. 
 “Send the bill,” he said. 70 
 “To you or the town?” 
 The Mayor didn't look at him. He closed the door and said through the screen:  
 “It’s the same damn thing.” 
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A Young Thief and His Mother 
Aesop 

 
A young man had been caught robbing and killing a lady on the street. He was tried and sentenced to 

be executed. As he was about to be executed, he asked to see his mother. When she was brought to him, 
he said, "I have something I want to whisper to you." She bent her ear close to his mouth, and he bit her 
so hard that her ear nearly came off. Everyone around was so horrified that they asked him why he had 
done it. 5 

"To punish her," he said. "When I was young, I began stealing little things and brought them to my 
mother. Instead of punishing me and telling me I was doing wrong, she just used to laugh and say how 
clever I was and that my actions wouldn't be noticed. So it's mainly because of her that I’m being 
executed here today." 

 10 
Touchpebbles Volume B
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Discourse of the Origins of Inequality Among Men 

by Jean Jacques Rousseau

 I am going to speak about man, and I speak only to human beings who are not afraid of the truth.  1 
 I think there are two kinds of inequality among human beings. One I call natural or physical 2 

inequality, because it depends on differences in age, health, bodily strength, and intelligence. The other I call 3 
moral or political inequality because it depends on the laws which human beings have agreed to. These laws 4 
allow some people to have more wealth and power than others.  5 

 Everyone knows what the source of natural inequality is. It is nature. Some people also ask whether 6 
political inequality isn't based on natural inequality. Whether, in fact, those who have wealth and power 7 
aren't better in strength, intelligence, and moral virtue than those who don't have wealth and power. This is 8 
the sort of things that slaves say when they know their masters are listening. Free and reasonable people who 9 
are looking for the truth don't talk this way.  10 

 What then are we looking for? We are looking for that moment in the history of man when the idea 11 
of right took the place of strength and violence; when nature was subjected to law. We want to explain by 12 
what series of almost magical events the majority of the people who together are strong could be made to 13 
serve their rulers who are few and therefore weaker. We want to know why all human beings traded their 14 
real happiness for the imaginary security of living in political society.  15 

 The philosophers who have tried to answer this question have all felt the need of going back to the 16 
state of nature in which man lived before societies were formed. They do this to discover the distinction 17 
between law and nature. None of them has reached it. Some of them have assumed that man in the state of 18 
nature already had the ideas of just and unjust. These philosophers didn't even bother to ask the question 19 
how human beings could have had political ideas before they were useful to them. Other philosophers have 20 
talked about the natural right everyone has to protect what belongs to him, his property. They haven't 21 
explained what they mean by "belong", or "property", or how human beings thought of this idea in the first 22 
place. Other philosophers still have tried to argue that the strong have a natural authority to govern the weak. 23 
They haven't thought about how much time was needed before the words "authority" and "govern" could 24 
have any meaning at all for human beings. Finally, all these philosophers speak about man in the state of 25 
nature in terms of the ideas of needs, greed, oppression, desire, and pride. These ideas can't apply to man in 26 
the state of nature, because they require society to come into existence.  27 

 Man in the state of nature is a very difficult thing to imagine and think about. We must, therefore, 28 
begin by setting aside all attempts to do so, for it is not important for the question I am trying to answer to 29 
discover the exact truth about man in the state of nature. One must instead proceed the way physicists do 30 
when they make hypotheses about the origins of the world. They do not take these hypotheses to be the truth 31 
about the past, but use them because they are useful in thinking about the nature of things around us. In the 32 
same way, I am interested not in the past, but in the nature of man. I make guesses about the past only if they 33 
are useful in explaining the existence of political inequality today. Since I am speaking about man in 34 
general, I speak in words that any human being can understand.  35 

 I speak to the feelings inside you which have been corrupted by your education and habits, but which 36 
haven't yet been destroyed. You and I, and all other human beings, are unhappy and dissatisfied with our 37 
lives. We sometimes think that there was a time in the past when people were happier. We all wish that man 38 
had not changed beyond that point. You will want to go backward in time. This desire to praise the past is 39 
really a criticism of the present. If you don't give up this desire, it will also become a source of great 40 
unhappiness for your children and will make impossible a serious effort to end our own unhappiness.41 

                                                        Touchstones Readings in Social Studies42 
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Micro-Seminar Texts 
Day Three 

 
 

God, Death, and the Hungry Peasant 
A Mexican Folktale 
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God, Death, and the Hungry Peasant 

A Mexican Folktale 
 

Near Xoaxaca there lived a poor peasant. His farm was so small, and the soil so bad, that it never produced 
enough to feed his family. He, his wife, and his children were always very hungry, even though he worked hard. For 
the last few weeks, he had to give up more and more of his own food to keep his family from starving. 

One day, he stole a chicken. He thought he would go way up into the hills where he could cook it and eat it all 
by himself. He found a quiet spot in the hills where no one could see him, made a fire, put the chicken in a pot with 5 
some water from a stream, and cooked it. Just when the chicken was ready and he was about to eat, he saw someone 
coming along a footpath towards him. The peasant quickly hid the pot in some bushes. 

The stranger greeted him. 

"Hello, my friend. What are you doing here?" 

"Nothing, senor. Just taking a rest. Where are you going?" 10 

 "I saw some smoke and came to ask you for something to eat," said the stranger. 

 "I haven't got anything, senor," replied the peasant. 

 "But you have a fire burning." 

 "Oh, this is just to keep myself warm," the peasant answered. 

 "I can smell chicken cooking," the stranger said. "You must have a pot hidden in those bushes." 15 
 "Well, yes, I have. But I'm not giving you any," the peasant complained. "I'm not even giving my wife and 

children any. I haven't eaten for many days, and this is all for me." 

 "Come, my friend," said the stranger. "Give me just a little piece. You don't know who I am." 

 The peasant answered, "I don't care who you are. I am not giving you any." 

 The stranger drew himself up and said, "You will when I tell you who I am." 20 
 "Well then, who are you?" 

 "I am the Lord, your God." 

 But the peasant cried out, "Now I'm certain 1 will never share my food with You. You're always bad to the poor 

people. You give palaces and horses and cattle and coaches and lots of food to the people You like, but to poor 

people like me you give nothing." 25 
God tried to argue with him, but the peasant gave nothing to God. So He went away. 

Just as the peasant was going to eat the chicken, a thin, pale man came along. "Good morning, my friend," said 

the stranger. "Please give me something to eat." 

"No, senor, I won't." 

"Don't be unfair. I'm also hungry. You can spare a little piece of that chicken." 30 
"No! It's all for me," the peasant cried out. 

"But you don't know who I am." 
"God just left here because I wouldn't give Him any food. So who are you that you say I'll give you some?" 
"I am Death!"  

Now the peasant smiled and said, "You are right.  I'll give you some chicken because you are just and fair. You treat 35 
everyone the same-rich and poor, fat and thin, young and old. With you I will share the chicken."  
 

Touchstones Volume C 
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Is Government by the Majority Right? 

by Frederick Douglas

Were we to make an inquiry into the rightfulness of government by the majority, we should 1 

begin by assuming, first, that man is a social as well as an individual being. He is endowed by his 2 

Creator with faculties and powers suited both to his individuality and to society. Second, individual 3 

isolation is unnatural, unprogressive, and against the highest interest of man. Society is required by 4 

the natural wants and necessities of human existence. Third, man is born with reason and 5 

understanding, capable of discriminating between good and evil, right and wrong, justice and 6 

injustice. Fourth, while man is constantly liable to do evil, he is still capable of understanding and 7 

pursuing that which is good. Upon the whole, his evil tendencies are quite outweighed by the 8 

powers within him moving him towards good. Fifth, rewards and punishments are natural agents 9 

for restraining evil and for encouraging good, because man is endowed with faculties keenly alive 10 

to both. Finally, whatever serves to increase the happiness, to preserve the well-being; to give 11 

permanence, order, and attractiveness to society; and leads to the very highest development of 12 

human perfection, is, unless positively prohibited by Divine command, to be considered innocent 13 

and right.  14 

 The question is: Is majority government right? Note that the question is not: Is arbitrary, 15 

despotic, tyrannical, corrupt, unjust, capricious government right? Rather, the question is: Is that 16 

society (that is, a company of human beings) right which is authorized by their Creator to institute a 17 

government for themselves where the majority rules, and to pass and enforce laws which are in 18 

accordance with justice, liberty, and humanity?  19 

 Why should we show this respect to the majority? The answer is, simply because a majority of 20 

human hearts and intellects may be presumed, as a general rule, to take a wiser and more comprehensive 21 

view of the matters upon which they act than the minority. It is in accordance with the doctrine that good 22 

is the rule, and evil the exception in the character and constitution of man. If the facts were otherwise, 23 

that is, if men were more disposed to evil than to good, then it would, indeed, be dangerous for men to 24 

enter into an agreement by which power should be wielded by the majority. For then, evil being 25 

predominant in man, it would predominate also in the mass of men, and innumerable hardships would be 26 

inflicted upon good people. The old assertion of the wickedness of the masses, and their consequent 27 

unfitness to govern themselves, is the falsehood and corruption out of which have sprung the tyrannical 28 

conspiracies, calling themselves governments in the old world.  29 

 

Touchstones Readings in Social Studies 
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A Mathematician's Defense Godfrey Harold Hardy 
 

A mathematician, like a painter or a poet, is a maker of patterns. If his patterns are more permanent than theirs, 

it is because his are made with ideas. A painter makes patterns with shapes and colors, a poet with words. A 

mathematician, on the other hand, works only with ideas. So his patterns are likely to last longer, since ideas don't 

wear out as quickly as words. 

The mathematician's patterns, like the painter's or the poet's, must be beautiful. Beauty is the first test. It may be 5 

very hard to define mathematical beauty, but that's just as true of beauty of any kind. We may not be able to say 

what makes a poem beautiful, but we recognize one when we read it. 

A chess problem is genuine mathematics, but it is in some way "trivial" mathematics. However clever and 

complicated, however original and surprising the moves, there is something essential lacking. Chess problems are 

unimportant. The best mathematics is serious as well as beautiful-"important" if you like, but "serious" is better.  10 

I am not thinking of the "practical" consequences of mathematics. At present, I will say only that if a chess 

problem is, in the crude sense "useless," then that is equally true of most of the best mathematics. Very little of 

mathematics is useful practically, and that little is dull. The "seriousness" of a mathematical theorem lies not in its 

practical consequences, which are usually slight. Instead, the seriousness of a theorem lies in the significance of 

the mathematical ideas it connects together. We may say, roughly, that a mathematical idea is "significant" if it 15 

can be connected in a natural way, with a large body of other mathematical ideas. By this means, the theorem is 

likely to lead to advances in mathematics itself, and even in the other sciences. 

 
Touchstones Volume I 
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The Origin of Species 

By C. Darwin 
 
 

It has been said that all animals, and even plants, must struggle with one another in 

order to live. Nothing is easier than to admit this in words. Nothing is harder than to keep it 

constantly in mind. Yet, if we don't keep it in mind, we will misunderstand most of the 

things we see when we look at nature. At first glance, the face of nature is bright with 5 

gladness. We forget that the birds which are singing around us live on insects and seeds. 

They are constantly destroying life. We also forget that these birds and their eggs are 

themselves being destroyed by other birds and animals. One year there seems to be plenty 

of food. The next year there is starvation. 

People have said that connections of all the living beings on earth to one another can 10 

be represented by a great tree. Let us consider the relation between this peaceful-looking 

tree and the struggle for life. The green and budding twigs represent the kinds of living 

things we see around us now. The green and budding twigs from previous years represent 

those kinds of animals and plants, like the saber-toothed tiger, which used to exist, and 

don't any more. All the growing twigs compete with one another for light just as kinds of 15 

animals compete with one another in the great battle for life. The big branches of the tree 

which were once small budding twigs now give rise to other branches. In the same way, 

animals which once lived and roamed the earth, and do so no more, have given rise to 

others until we come to the animals living today. 

 Of the many twigs which grew when the tree was small, only two or three 20 

survive. These are the biggest branches of the tree. From them all the other branches arise. 

So it is with animals which lived long ago. Very few of them have living descendants. 

They are known to us only from their bones which are buried in the earth. The buds on the 

tree give rise to other buds and the stronger branches cut off the light from the weaker ones 

and kill them. This is the great struggle for life in which only the strong survive and the 25 

weak perish. In the same way the Great Tree of Life fills the earth with its dead and broken 

branches and covers its surface with beautiful green buds.

 
 

          Touchstones Volume I
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The Spider and the Turtle 
A Tale of the Ashanti People of Africa 

 
It was nearly dark when the turtle found a clearing in the woods and rested. There was a 

wonderful smell of cooked fish and fresh fruit. He followed the smell and found the spider about 

to eat his dinner. The spider was unhappy to see the turtle because he didn't want to share his 

food. However, spiders have a law that says they must never refuse food to a stranger. So he 

invited the turtle in, and the tired turtle felt happy about his good luck. Just as the turtle was about 5 

to put food in his mouth, the spider said in a stern voice, "Turtle, in my country we always wash 

before eating. Please go to the stream and wash your paws. I see dust on them from your trip." 

The turtle wished to be a good guest and did as he was told. But when he returned, the spider had 

already eaten half the food. As the turtle tried to pick up some fish, the spider jumped across the 

table. "You call that washed?" he said, pointing to some dirt on the turtle's paws. The turtle felt 10 

ashamed and went back to the stream one more time. When he finally returned clean and ready to 

eat, all the food was gone. The turtle was angry but said, "Thank you for your invitation. Some 

day you must come and visit me." 

A few months later, the spider was out walking and hurt himself. For a few days, he couldn't 

move.  When he was finally able to walk, he struggled down to the river. There he found the 15 

turtle, who said, "Spider, you look terrible." The spider replied, "Yes, I was hurt and haven't eaten 

in days." The turtle smiled and said, "Well, come to my house at the bottom of the river and I will 

feed you a wonderful meal." The turtle went deep down into the water to prepare the food and the 

spider tried to follow. But he couldn't get to the bottom because he was so light. So the clever spi-

der put many pebbles in his coat pockets and tried again. This time he sank down to the turtle's 20 

house. There he saw the most wonderful food he had ever seen. Excited by his good luck, he sat 

down and the turtle handed him a full plate. But, just as he was about to take a bite, the turtle 

said, "Spider, in my country, we never wear a coat to dinner. Please take off your coat." Very 

slowly the spider removed his coat. As he did, he began to rise in the water away from the table. 

Without the pebbles, he floated up to the surface as he watched all that wonderful food being 25 

eaten up by the turtle. 

The moral of the story is that when you try to trick someone for selfish reasons, there is 

always someone trickier than you 

 
Touchpebbles Volume A30 



31 

Socratic Seminar Leadership Training Manual 

Background 
 
 
 
 

Goals 
 
 
 
 

Teaching and Learning 
 



32 

Socratic Seminar Leadership Training Manual 

 
 
 
 
 



33 

Socratic Seminar Leadership Training Manual 

 
Declaration of Paideia Principles 

 
We, the members of the Paideia Council, hold these truths to be the principles of the Paideia Program and of 
good schools for all Americans: 
 
1.  All children can learn. 
 
2.  They all deserve the same quality of schooling, not just the same quantity. 
 
3.  The quality of schooling to which they are entitles is what the wisest parents want for their own 
 children, the best education for the best students being the best education for all. 
 
4.  The three callings for which schooling should prepare all Americans are (a) to earn a decent 
 livelihood. (b) to be a good citizen of the nation and the world, and (c) to make a  good life for 
 oneself and become  generally educated in the course of it. 
 
5.  Schools should be judged on how well they provide such preparation. 

6.  The primary cause of genuine learning is the activity at the learner’s own mind, sometimes with  the 
 help of a teacher functioning as a secondary and cooperative cause. 
 
7.  The three kinds of teaching that should occur in our schools are didactic teaching of subject 
 matter,  coaching in the skills of learning, and Socratic questioning in seminar discussion. 
 

 8.  The results of these three kinds of teaching should be (a) the acquisition of organized know1edge, (b) 
 the formation of habits of skill in the use of language and mathematics, and (c) the growth of the 
 mind's understanding of basic ideas, values, and issues. 

 
 9.  Each student’s achievement of these results should be evaluated in terms of that student's 
  competencies and not solely or mainly related to the achievements of other students. 

 
 10.  The principal of a school should never be simply an administrator, but always a leading teacher who 

 should be cooperatively engaged with the teaching staff in planning and conducting the  school as an 
 educational community. 

 
11.  The principal and faculty of a school should themselves be actively engaged in learning. 
 
12.   The desire to continue in their own learning should be the prime motivation of those who   
  dedicate their lives to the profession of teaching. 
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Three Kinds of Teaching and Learning in a Good School 
 

I II III 

Acquisition of Organized 

Knowledge 

 

BY MEANS OF: 

 

·  Didactic instruction 

·  Discovery learning 

·  Textbooks and other aids 

 

IN THESE SUBJECT AREAS: 

 

·  Language and literature 

·  Mathematics 

·  Natural Sciences 

·  History, social studies 

·  Geography 

Development of Intellectual Skills 

(Skills of Learning) 

 

BY MEANS OF: 

 

·  Coaching with supervised 

practice 

 

 

IN THE OPERATIONS OF: 

 

·  Reading, writing 

·  Speaking, listening 

·  Calculating 

·  Problem-solving 

·  Observing 

·  Measuring 

·  Estimating 

·  Exercising critical judgment 

·  Performing in the fine arts 

 

Enlarged Understanding of 

Ideas, Issues, and Values 

 

BY MEANS OF: 

 

·  Socratic questioning 

 

 

 

IN SEMINAR DISCUSSIONS OF: 

 

·  Imaginative and 

expository literature 

·  Works of visual arts and 

music 
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DIALOGUE AND DEBATE  

 

 
�   Dialogue is collaborative: multiple sides work toward shared understanding.   

      Debate is oppositional: two opposing sides try to prove each other wrong. 

 
�   In dialogue, one listens to understand, to make meaning, and to find common ground.   

      In debate, one listens to find flaws, to spot differences, and to counter arguments. 

 
�   Dialogue enlarges and possibly changes a participant's point of view.   

      Debate affirms a participant's point of view. 
 

�   Dialogue reveals assumptions for examination and reevaluation.   
       Debate defends assumptions as truth. 
 

�   Dialogue creates an open-minded attitude: an openness to being wrong and an openness to 
 change. 

      Debate creates a close-minded attitude. a determination to be right. 
 

�   In dialogue, one submits one's best thinking, expecting that other people's reflections will  help 
 improve it rather than threaten it. 

      In debate, one submits one's best thinking and defends it against challenge to show that it  
  is right. 
 

�   Dialogue calls for temporarily suspending one's beliefs. 

       Debate calls for investing wholeheartedly in one's beliefs. 

 
�   In dialogue, one searches for strengths in all positions. 

       In debate, one searches for weaknesses in the other position. 

 
�   Dialogue respects all the other participants and seeks not to alienate or offend. 

       Debate rebuts contrary positions and may belittle or deprecate other participants. 
 

�   Dialogue assumes that many people have pieces of answers and that cooperation can lead 
 to a greater understanding. 

      Debate assumes a single right answer that somebody already has. 
 

�   Dialogue remains open-ended.   

       Debate demands a conclusion. 

 
Adapted from Focus on Study Circles, Winter, 1993, pg. 9. 
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On Becoming a Constructivist Teacher 1 

 

1. Constructivist teachers encourage and accept student autonomy and initiative.  

2. Constructivist teachers use raw data and primary sources, along with manipulative, interactive, 

and physical materials. 

3. When framing tasks, constructivist teachers use cognitive terminology such as classify", 

"analyze", "predict", and "create." 

4. Constructivist teachers allow student responses to drive lessons, shift instructional strategies, and 

alter content. 

5. Constructivist teachers inquire about students' understandings of concepts before sharing their own 

understandings of those concepts. 

6. Constructivist teachers encourage students to engage in dialogue, both with the teacher and with 

one another. 

7. Constructivist teachers encourage student inquiry by asking thoughtful, open-ended questions and 

encouraging students to ask questions of each other. 

8.  Constructivist teachers seek elaboration of students' initial responses. 

9. Constructivist teachers engage students in experiences that might engender contradictions to their 

initial hypotheses and then encourage discussion. 

10. Constructivist teachers allow wait time after posing questions. 

11. Constructivist teachers provide time for students to construct relationships and create metaphors. 

12. Constructivist teachers nurture students' natural curiosity through frequent use of the learning 

cycle. 
 

1. Brooks, M., and J.G. Brooks, In Search of Understanding: The Case for Constructivist Classrooms 
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PRINCIPLES OF ACTIVE LEARNING 

 

For learning to be powerful and enduring: 

 
�  The LEARNER DOES THE WORK of learning (the teacher acts as Coach/Midwife) 

 
�  The learning is SOCIAL - not done in isolation 

 
�  The learning is PERSONALLY SIGNIFICANT to the learner 

 
�  The learning is REFLECTIVE 
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WHAT TO LOOK FOR IN SEMINAR TEXTS 

 
 

TEXTS that are RICH in: 
 

IDEAS 
 

ISSUES   WORTH THINKING AND TALKING ABOUT 
 

VALUES 
 

AMBIGUITY-------MORE THAN ONE POSITION might be taken on the ideas, issues, or values 
 

TEXTS that are accessible to the readers (or that can be made accessible) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

}
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Opening Questions 

 
 
 

Socratic Questions 
 
 
 

Thoughtfulness 
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Socratic Questioning Strategies 
 

 
·  Pausing-Wait Time-Silence. Pausing and waiting slows the conversation down. 

Waiting 3-5 seconds gives everyone time to think while also providing space for 
hesitant speakers to respond or join the conversation. 

 
·  Paraphrasing. Saying back to students what they have said, using different words and 

phrases, requires students to think deeply about their ideas, what they have said, and 
what they mean. Paraphrasing enlarges ideas for the speaker and for all the other 
students. 

 
·  Serializing.  Asking a series of questions based on the previous response of a student 

shows that student and others that they are being heard, understood, and valued. 
Serialized questions engage students into meaningful conversations that enlarge their 
understanding of the big ideas of a discipline. 

 
·  Clarifying .  While clarifying questions are simple questions of fact, clarifying 

questions ask students to focus on clarity of expression and thought. Simple questions 
like, “Do you mean thousands of people or do you mean hundreds or people?” or “Are 
you suggesting that we start with step 3 to solve the problem?” can move 
understanding and learning forward for everyone. 

 
·  Probing.  Since probing questions encourage multiple responses, avoid yes/no 

responses, elicit slow and thoughtful responses, and move thinking from reaction to 
reflection, asking probing questions requires that students stop, pause, and think 
closely about the sources of their thoughts and  ideas resulting in deep learning and 
new understanding. 

 
·  Expanding.  Questions of elaboration like ‘Why do you say that? Tell us more about 

that… What are some examples of what you mean? How is what you are suggesting 
different from or similar to what you just heard from Sue?” ask students to go deeper 
in expressing their thoughts and ideas as they provide clarity and new understanding. 
Asking questions that expand and enlarge the ideas being offered by students shows 
students higher levels of understanding. 
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HABITS OF MIND 
 
 

Thoughtfulness = Tools of Thought Used HABITUALLY 
 
 

�  What is it I think I know? 
 

�  How do I know what I know? 
 

�  How do I know that I know? 
 

�  What is the evidence? 
 

�  Whose viewpoint is this? 
 

�  How is it connected to other things? 
 

�  How else may it be connected? 
 

�  What difference does it make? 
 

�  What if...? 
 

�  So What?



42 

Socratic Seminar Leadership Training Manual 

 
HABITS OF MIND 

 

Thoughtfulness = Tools of Thought Used HABITUALLY 

 

.W-R-A-I-T-E-C 
 
 
WHAT?------------------------- What is it that I think I know? Or that the author thinks she knows?  
    Can I restate her idea in my own words? Let's clarify. 
 
REASONS?------------------------What are my (her) reasons behind this idea? How do I know what I  
    think I  know?  How does she? What is the evidence? Is it credible?  
    What is the point of view? 
 

ASSUMPTIONS?-----------------What are the assumptions underlying what I claim to know? What she  

    claims? Stated assumptions? Unstated assumptions? What viewpoint  

    is taken? 
 
INFERENCES?  
IMPLICATIONS?-------------- What inferences can be drawn from this statement? What are its   
    implications? What difference does it make? What is its significance?  
    Why do I think so? Who cares? Who should? 
 
TRUE?----------------------------- Is It true? Why do I think so? What else do I need to know or   
    understand before deciding if it's true or not? 
 

EXAMPLES? -------------------What would be a good example of this? Can I find an example in the  

    text? How does this connect to other things? Can I think of any   

    examples of this in contemporary life? 
 
COUNTER-EXAMPLES? -----Can I think of a counter-example? Can this idea be reconciled with 
CONTRADICTIONS?           this counter-example? Does it contain an internal contradiction? 
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A SAMPLER OF GENERIC QUESTIONS FOR SOCRATIC SEMINAR S 
 
1.  What are the assumptions (explicit or underlying) of this text? 
2.  Is it self-contradictory to state           in one part of the text and            in another part? 
3.  What if             happened (or were true) Instead of           ? 
4.  What would you do (or say) if you were           ? (put the participant into the action.) 
5.  What might be some other good titles for this? 
6.          Here is a question:           What does the text say about this issue? What do you think about it? 
7.  Does the text agree or disagree with this statement? 
8.  If            were writing (composing, painting, etc.) today, what would be different about this work? 
9.  Look at this list of key words and rank them according to their importance to this work. Then 
 explain.  
10.  In recent times, what well-known people are (were) like           ? 

11.  Which of the following statements (phrases) fits with           's view of humankind (or some other 
 object of comparison-e.g., conflict, love, beauty, progress)?  

12.  Would the meaning of this work change if what the author (artist. composer, etc.) said were 
 changed as follows:            ? (For example, change a key word, substituting a word with a different 
 connotation.) 

13.  What does this term           - mean? 
14.  In what way would             change if              happened differently? 
15.  How do you think              was viewed by (would be viewed by)            ? 
16.  In what ways are             and            alike (or different)? 
17.  What part of this work is most discussable? (Least?) 
18.  Why do you say that? 
19.  How do you support that position from the work? 
20.  What is puzzling you? 
21.  Richard and Jane said           ' What do you think? 
22.  To check on listening: Jane, what did Richard Just say?  What's your reaction to his idea? 
23.  Inference: Fill In missing information, based on a reasonable extrapolation of evidence in the text. 
24.  Interpolation: Explain the consequences of the information or ideas in the text. 
25.  Hypothesis: Predict and justify future developments. 
26.  Reflection: How do you know what you think you know? What are you left not knowing? What  are 
you assuming? 
27.  Can you think of an example to illustrate the point? 
28. Is the writer's example a good one? Why? Why not? 
29. Here is a counter-example: Can it be reconciled with your example (or the author's 

 example)? How? 
30.  How does this idea connect to           ? (Refer to another passage in the text or to another text) 
31.  Is this passage (idea. statement, etc.) contradicted by what is presented elsewhere in the text? 
32.  This passage seems to contradict          .  Do you agree or disagree? Explain.
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Questioning Guide 
 

1. KNOWLEDGE/  REMEMBER:  
  name describe match list recall 
  identify define repeat state  
  memorize relate label record 

 

2. COMPREHENSION/ SHOW UNDERSTANDING: 
  tell infer extend rewrite restate 
  recognize review summarize discuss explain 
  locate generalize express report find 
  paraphrase give examples 
 

3. APPLICATION /  USE UNDERSTANDING: 
  demonstrate operate use illustrate  
  discover dramatize imply compute   
  translate solve practice apply  
  schedule change interpret relate  
  pretend prepare 
4. ANALYSIS /  EXAMINE: 
  debate compare categorize criticize separate
  diagram question analyze experiment outline 
  distinguish inventory differentiate break down divide 
  select discriminate point out 
5. SYNTHESIS/  CREATE: 
  suppose devise plan create design 
  formulate modify  construct draw propose
  organize assemble write compose arrange 
  combine compare compile generate revise 
6. EVALUATION /  DECIDE:  
  select value justify assess  
  summarize measure predict decide estimate
  evaluate judge rate choose  
  conclude compare contrast 
 

SUPPORTIVE EVIDENCE:  
 
 Prove your answer  Give reasons for your answers. 
 
 Support your answer.  Why or why not? 
 
 Explain your answer.  Why do you think or feel that way? 
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Techniques for Expanding Questioning 1 

 
�  Why do you say that? 

 

�  What do you mean by that word? 

o slave or servant -How are they different?  

o my ... my ... my -Are they all the same? 

 

�  Point to a word. 

o What does that word mean? 

o  

�  Refer to a specific word in the text. 

o How does that fit? 

 

�  Have them defend their position. 
o How do you support that from the text? 

 
�  If you think they are wrong in their use of a word: 

o Ask why they use                          ? 
o Is that the author's intent? 
o Use a similar word (i.e., servant/employee) -Does it fit? 

 
�  If they are rattling on, slow them down with 

o I don't quite follow you. 
o Why? 
o Do you say                            ? (use a specific word) 

 
�  If they are puzzled, ask what puzzles them. 

o Look for a specific word. 
o Use an example to illustrate the polar positions 

 
�  Involve other students in a response:  

o What do you think about                             ?  
o Do you agree with that? 

 
�  When an answer is muddled: 

o Look for the reason, ask about it. 
o Repeat the point to the student. 
o Use the basic concept again in a question. 

 
1 Adapted from Weiss
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SERIALIZED QUESTIONING PRACTICE  
 
The purpose of serialized questions is to help your partner explore his or her own thoughts about the issue and 
build a response, not to ELICIT a "right" answer. 

�  Neither the questioner nor the responder knows in advance what the questions or answers 

  will be nor where they will lead. 

�  Don't look for or expect “right" answers. 

 
Advice to Questioners: 
 

�  In the practice session, try to ask serialized questions only. 

·  Base each new question on some element in your partner's previous response-an idea. 
       a word, an issue-that suggests a deeper line of inquiry. 

·  Your partner's answer to that question determines your next question. 

 

�  Ask questions that lead your partner to talk about ideas: 

�  Who? What? When? questions often lead to dead ends. .  

�  Why? How? questions may be more fruitful. 

�  Ask questions that call for applications and extensions of an idea. 

�  In general, avoid Yes/No questions. 

 

SERIALIZED QUESTIONING EXAMPLE 

“Man is a rational animal who always loses his temper when called upon to act in accordance with the dictates 

of reason" 

 

Questioner: What does he mean by rational? 

Responder: I think he means logical. 

Questioner: How is logical different than rational? 

Responder: One way is by using steps. 

Questioner: Explain how using steps is rational. 

Responder: It is reasonable to use steps. 

Questioner: Can you give examples when to be reasonable uses steps?
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From Poor Richard's Almanac Benjamin Franklin 
. 

 
�  Ill customs and bad advice are seldom forgotten. 

 
�  One good husband is worth two good wives: the scarcer things are, the more 

they're valued. 
 

�  Hope and minnows are bait for people and big fish. 
 

�  Declaiming against pride is not always a sign of humility. 
 

�  Neglect kills injuries; revenge increases them. 
 

�  Fish and visitors stink after three days. 
 

�  Doing an injury puts you below your enemy. Revenging one makes you just 
even. Forgiving it sets you above. 

 
�  Many foxes grow grey, but few grow good. 

 
�  There's none deceived but one who trusts. 

 
�  Eat to please yourself, but dress to please others. 

 
�  Search others for their virtues, yourself for your vices. 

 
�  None are deceived but they who confide. 

 
�  Different religions, like different clocks, may all be near the matter, even though 

they don't quite agree. 
 

�  Content makes a poor person rich; discontent makes a rich person poor. 
 

�  Nine persons in ten are suicides. 
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Thoughts of Various Curmudgeons 

 
1. I prefer the company of peasants because they have not been educated sufficiently 
  to reason incorrectly.    -Montaigne 

2.  Americans detest all lies except lies spoken in public or printed lies. 

       -Ed Howe 
3.  To be stupid, selfish, and have good health are three requirements for happiness, 
  though if stupidity is lacking, all is lost.  -Gustave Flaubert 

4.  Ye shall know the truth, and the truth shall make you mad. 

 -Aldous Huxley 

 
5.  Progress might have been all right once, but it went on too long.   
  
  -Ogden Nash 
 
6.   Man is a rational animal who always loses his temper when called upon to act in accordance with  
  the dictates of reason.    -Orson Welles 
 
7.  People would never fall in love if they had not heard love talked about. 
  
  --La Rochefoucauld 

8.  There is no expedient to which people will not go to avoid the labor of thinking. 

       -Thomas Edison 

 
9.  Conscience: the inner voice which warns us that someone may be looking.   
  
 -H. L. Mencken 
 
10.  Liberals are people who are too broad minded to take their own side in a quarrel.   
  
 -Robert Frost 
 
11. The trouble with us in America isn't that the poetry of life has turned to prose, but 
  that it has turned to advertising copy.  -Louis Kronenberger 

12.  Most affections are habits or duties we lack the courage to end. 

       -Henri de Motherlant 

 
13.   Show me a man who has enjoyed his school days and I'II show you a bully and a bore.  
         
        -Robert Morley 
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OPENING QUESTIONS 
 

A good opening question in a seminar: 
 
 

�  Arises from genuine curiosity on the part of the leader 
 

�  Has no single or “right'" answer 
 

�  Is framed to generate discussion leading to greater understanding of 
the ideas in the text 

 
�  Can best be answered by reference to the text 
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Angel 
Animal 
Aristocracy 
Art 
Astronomy and Cosmology 
Beauty 
Being  
Cause 
Chance 
Change 
Citizen 
Constitution 
Courage 
Custom and Convention 
Definition 
Democracy 
Desire 
Dialectic 
Duty 
Education 
Element 
Emotion 
Equality 
Eternity 
Evolution 
Experience 
Family 
Fate 
Form 
God 
Good and Evil 
Government 
Habit 
Happiness 
History 
Honor 
Hypothesis 
Immortality 
Induction 
Infinity 
Judgment 
Justice  
Knowledge 
Labor 
Language  
Law 
Liberty 
Life and Death 
Logic 
Love 
Man 
Mathematics 
Matter 
Mechanics 

Medicine 
Memory and Imagination 
Metaphysics 
Mind 
Monarchy 
Nature 
Necessity and Contingency 
Oligarchy 
One and Many 
Opinion 
Opposition 
Philosophy 
Physics 
Pleasure and Pain 
Poetry  
Principle 
Progress 
Prophecy 
Prudence 
Punishment 
Quality 
Quantity 
Reasoning 
Relation 
Religion 
Revolution 
Rhetoric 
Same and Other 
Science 
Sense 
Sign and Symbol 
Sin 
Slavery  
Soul  
Space 
State 
Temperance 
Theology 
Time  
Truth 
Tyranny and Despotism 
Universal and Particular 
Virtue and Vice 
War and Peace 
Wealth  
Will 
Wisdom       
World 

103 Great Ideas 
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TONE OF VOICE LIST  
 
angry 
sarcastic 
sweet 
harsh 
cheerful 
pleasant 
sharp 
disgusted 
haughty 
soothing 
melancholic 
depressed 
ecstatic 
agitated 
sympathetic 
seductive 
hollow 
humorous 
passive 
persuasive 
afraid 
tired 
happy 
disappointed 
dejected 
excited 
desperate 
superficial 
sad 
artificial 
authoritative 
surprised 
ironic 
content 
hurt 
confused 
questioning 
informative 
arrogant 
coarse 
romantic 
upset 
cheerful 
paranoid 
pleading 
numb 
 

facetious 
hating 
nervous 
loving 
condescending 
enthusaist1c 
snooty 
dreamy 
lighthearted 
humble 
instructive 
disinterested 
uninterested 
cheery 
manipulative 
contradictory 
aggravated 
serious 
cl1m 
proud 
apathetic 
encouraging 
consoling 
friendly  
loud 
apologetic 
appreciative 
joyful 
miserable 
vibrant 
cynical 
 
 



52 

Socratic Seminar Leadership Training Manual 

TONE WORDS  
 (TEACHER LIST)  
 
complacent 
shocked 
confused 
baffled 
explosive 
confident 
jealous  
angry 
boring 
concerned 
bewildered 
condescending 
curious 
strong 
obsessive 
shrewd 
critical 
disbelief 
fearful 
timid 
meek 
impotent 
envious 
cautious 
perturbed 
loving 
pitiful 
peaceful 
sarcastic 
ironic 
irrational 
arrogant  
happy 
e1ated 
euphoric 
zealous 
determined 
impatient 
malicious 
friendly 
frivolous 
majestic 
passive 
vicious 
inventive 
surreptitious 

impious 
superior 
satiric 
ecstatic 
outraged 
obnoxious 
laconic 
lethargic 
sardonic 
exuberant 
sad 
me1ancho1y 
revengeful 
innocent 
aggressive 
benevolent 
giddy 
disheartened 
audacious 
presumptuous 
passionate 
contented 
humble 
paranoid 
nervous 
evil 
malicious 
dominating 
domineering 
stern 
sultry 
alarmed 
disturbed 
bitter 
cheerful 
harsh 
childish 
convincing 
hypnotic 
chaotic 
frightened 
rude 
furious 
wrathful 
agreeable 
amiable 
patronizing 
humorous 
authoritative 
bleak 

threatening 
bored 
jealous 
embarrassed 
confident 
chauvinistic 
irritated 
vexed 
overwhelmed 
remote 
lonely 
hypocritical 
petulant 
depressed 
discouraged 
caustic 
critical 
seductive 
weary 
banal 
mystical 
persuasive 
gentle 
dreamy
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Micro-Seminar Leader Groups 

 

1. Spend at least half your time examining the text closely, and discussing and identifying the Great Ideas (page 50) in the 
 text. Record as many Great Ideas as your group thinks are related to the text.  Day two/Three include Tone Words 
 (51-52). 
 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20 

 

2.  Using one or more of the Great Ideas (Day two and three consider Tone Words) that your group selected above, write 

  three different opening questions for a Socratic Seminar on your text.   

A. Ranking Question 
 Select the three most powerful Great Ideas (Tone Words) and use the following stem to start your seminar:   
 “Look at this list of key words and rank them according to their importance to this work. Then explain.” 

·    

·    

·   

B. How or Why Opening Question 
 Write an opening question that starts with “How” or “Why” and attempt to include one or more of the Great 
 Ideas (Tone Words) in the question. 

 
C. Generic Question:  Use one of the following sentences and apply to your text to create an opening question.  

You do not have to include Great Ideas or Tone Words in a Generic Question. 
 

1. What are the assumptions (explicit or underlying) of this text? 
2. Is it self-contradictory to state           in one part of the text and            in another part? 
3. What if             happened (or were true) Instead of           ? 
4. What would you do (or say) if you were           ? (put the participant into the action.) 
5. What might be some other good titles for this? 
6. Here is a question:           What does the text say about this issue? What do you think about it? 
7. Does the text agree or disagree with this statement? 
8. If            were writing (composing, painting, etc.) today, what would be different about this work?  
9. In recent times, what well-known people are (were) like           ? 

10. Which of the following statements (phrases) fits with           's view of humankind (or some other object 
of comparison-e.g., conflict, love, beauty, progress)?  

11. Would the meaning of this work change if what the author (artist. composer, etc.) said were changed as 
follows:            (For example, change a key word, substituting a word with a different connotation.) 
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MORE GENERIC QUESTIONS FOR SOCRATIC SEMINARS  

 
1.  What question are we trying to answer? Why? 
 
2.  Could you give me an example or an analogy? 

 
3.  Can you show me where the text supports you? 
 
4.  What are you assuming? 
 
5.   But what about...? (That seems to be inconsistent with the text, with what you  
  said before, etc.) 
 
6.  How do we need to modify our original questions and answers? 
 
7.   How does this relate to....? (what was said before, read last week, concluded  
  yesterday, etc.) 
 
8.  I think we're lost. How can we get oriented or find some landmarks? 
 
9.  I think I know what you mean, but can you say more about what you mean  
 by . . .? 
 
10.  Well, here's one way to make the author's (book's, essay's, etc.) point sound 
 plausible. 
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Seminar Leader Behaviors 1 
 

A Socratic Seminar leader: 

 
1.  Asks a series of questions that give direction to the discussion. 

2.  Makes sure the questions are understood or rephrases them until they are 
 understood. 
 
3.  Raises issues that lead to further questions. 

4. Asks questions that allow for a range of answers deserving consideration  and 
 demanding judgment. 
 
5.  Allows for discussion of conflict or differences. 

6.  Examines answers and draws out implications or reasons. 

7.  Insists that answers be clear or be rephrased until they are clear. 

8.  Requests that reasons for answers be given. 

9.  Does not entertain answers for argument's sake alone. 

10.  Does not insist upon general agreement to a single answer. 

12. Raises all sides of an argument for examination. 

13.  Practices active listening: 

o Waits 3-5 seconds for a reply. 

o Accepts student's answer, then requests support: "Interesting answer. 

Why...?"  

o Redirects the question: "What does ... mean? 

·  "How does ... differ from ...?" 

·  "In what way would ... change if ... were different?" 

·  "Suppose... happened. What then? 

·  "How do you think ... was viewed by...? 

·  Why do you say...? 

·  Prompts for more: "Say more about no." 

 
 1 Adapted from Weiss.
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Preparing for a Seminar 

 
When preparing for a seminar, try these sentence frames to stimulate your thinking about 
a text: 
 

�  What puzzles me is . . . 
 

�  I'd like to talk with people about. . . 
 

�  I'm confused about. . . 
 

�  This is similar to what I know about. . . 
 

�  The big ideas seem to be. . . 
 

�  I have questions about. . . 
 

�  One way to use this idea might be . . . 
 

�  Another point of view is . . . 
 

�  I've got it. It means. . . 
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Preparing a Text for a Seminar' 

 

I. Finding What the Text is About 
 

1. Classify the text according to kind and subject matter. 
2. State what the text is about with the utmost brevity (one sentence or less).  
3. Enumerate its major parts in their order and state their relationship. 
4. Define the problems the author has tried to solve, if any. 

 

 II. Interpreting a Text 

 

5. Make sure you understand the author's key words. 

6. Grasp the author's leading propositions by paraphrasing his most important sentences. 

7. Know the author's arguments by finding them in, or constructing them out of, sequences of his 
sentences or your own paraphrases. 

8. Determine which of his problems the author has solved, and which he has not; and of the latter, decide 
which the author knew he had failed to solve. 

 
III. Criticizing a Text 
 

9. Do not say you agree, disagree, or suspend judgment until you can say “I understand.”  
10. Disagree with the author's ideas civilly and constructively. 
11. Present good reasons for any critical judgment you make. 
12. Show wherein the author is uninformed, which may be a reason for disagreement. 
13. Show wherein the author is misinformed, which may be a reason for disagreement.  
14. Show wherein the author is illogical, which may be a reason for disagreement. 
15. Show wherein the author's analysis or account is incomplete, which may be a reason to suspend 

judgment. 
 

 IV.  Marking a Text for Understanding 
 

16. Underline major points as well as important or forceful statements. 
17. Use vertical lines at the margin to emphasize a statement already underlined or to mark a passage too 

long to be underlined. 
18. Use stars to emphasize major points. 
19. Use numbers in the margin to indicate a sequence of points. 
20. Cite page numbers of other pages where the same point or a related point is mentioned. 
21. Circle key words or phrases. 
22. Write in the margins questions or other responses as they come to mind. 

 
 
1 Adapted from M. Adler and C. Van Doren. How to Read a Book.  Simon and Schuster, 1972 (p.163). 
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Reading Aid 1 
 
Read through the entire selection without stopping to analyze any particular element. As you read, pay 
attention to your initial responses to the text. Record your reactions direct1y on the text or in a reading log. 
Then re-read the selection, noticing which ideas or sections emerge as especially significant on the second 
reading. After a thoughtful re-reading, give brief answers to the following questions. 

�  Title             

 
�  This selection deals with          

             
              

 
�  Main points:           

             
              

 
�  Key words or phrases:          

             
              

 

�  With what do you agree?           

�  With what do you disagree?          

�  Why is this subject important?          

�  Five questions you might use for a seminar on this reading: 

o             

o             

o             

o             

o             
 

STRATEGIES FOR MARKING A READING  
 
1. Underline major points as well as important or forceful statements ("Illuminating ideas”). 
2. Use vertical lines in the margin to emphasize a statement already underlined or a passage too 

long to be underlined. 
3. Use * to emphasize major points. 
4. Numbers in the margin to indicate a sequence of points. 
5. Number of other page, paragraph or line where the same point appears. 
6. Circle key words or phrases. 
7. Write questions or answers in the margin as they come to mind. 
 
Adapted from Weiss
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Guidelines for Socratic Seminar Leaders 
 
1. Give enough of an introduction to set the stage-but no more. Get the group focused on its purpose.  
 
2. Don't try two-hour seminars at first; build gradually. 
 
3. Beware of trying to be perfect. Take the plunge. Be willing to appear awkward and uncertain. Be 
 human. 
 
4.  The 'subject matter' of seminars is understanding of issues and ideas, not the acquisition of organized 
 knowledge. You are not 'covering a topic' in the usual sense. You are a co-learner, not an authority on right 
 answers. There are experienced leaders but no expert leaders. 

 
 5. Use the chalkboard for 

�  Opening questions 
�  Taking a survey of opinion  
�  Main characters' names   
�  List of key words, etc. 

 
6. Stay with the text. 
 
7. Follow every answer with another question, building upon the answer just given. 
 
 8. Rephrase questions, if necessary, until they are understood. 
 
9. Wait 3 - 5 seconds, or even longer, for students to reply to questions; thinking is OK. 
 
10. Draw out the reasons for and the implications of students' answers. 
 
11. Insist that answers be clear and adequately explained. 
 
12. Do not insist on agreement in matters of opinion; encourage discussion of differences. 
 
13. Take stands to provoke genuine disagreement, but not merely to start arguments. Stay open. Remember    
what was said of Senator Robert Taft: “He had the best mind in the Senate, until he made it up.”  

 
14. There is no need to reach resolution/compromise/synthesis/closure. 
 
15. Recognize listening as a form of participation. 
 
16. It’s OK to be didactic when supplying needed information. 

17. It’s OK to coach students on seminar behaviors: speaking, reading, listening, observing, note-taking, taking 
turns, citing passages, defending positions, etc. 

18. Correct all misreadings and some misspeakings on the spot.  

19. Handle silent students outside the seminar. 
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Seminar Observation - Teacher Observer 
 
Observer:    Class:    Date:    

Seminar Text:            
 
 

 1. Use of the text: 
�  Old the students use the text to find support for their answers? 
�  If a person wandered from the text or subject under discussion, did students remind him/her of 

that? 
�  Other observations about the ways participants used the text: 

 
 
 
 
 
2. What was the most interesting question? 
 
 
 
 
 
 
3.  What was the most interesting idea that came out of the discussion? 
 
 
 
 
 
 
4. What was the best thing about this seminar? 
 
 
 
 
 
5. What questions would you like to ask the participants about today’s seminar? 
 
 
 
 
 
 
6. What questions do you have for the leader of today’s seminar? 
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Leader Critique 

 
Use the following guidelines to critique each seminar leader. Be brief and to the point. 
 
 
1. What techniques did the leader use to get the participants into the discussion? 
 
 
 
 
 
 
 
2. Did they work? Why or why not? 
 
 
 
 
 
 
 
3. Did the leader use the responses of participants as the basis for his or her follow-up questions?  Give 
examples. 
 
 
 
 
 
 
 
4. Articulate one of the leader's strengths. 
 
 
 
 
 
 
 
5. Give one point that needs improvement Use examples.  
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GUIDELINES FOR SOCRATIC SEMINAR PARTICIPANTS  
 
1.  Refer to the text when needed during the discussion. A seminar is not a test of 
 memory. You are not learning a subject"; your goal is to understand the ideas, 
 issues, and values reflected in the text. 
 
2.  It's OK to pass when asked to contribute. 
 
3.  Do not participate if you are not prepared. A seminar should not be a bull 
 session. 
 
4.  Do not stay confused; ask for clarification. 
 
5.  Stick to the point currently under discussion; make notes about ideas you want  to 
 come back to. 
 
6.  Don't raise hands; take turns speaking. 
 
7.  Listen carefully. 
 
8.  Speak up so that all can hear you. 
 
9.  Talk to each other, not just to the leader or teacher. 
 
10.  Discuss ideas rather than each other's opinions. 
 
11.  You are responsible for the seminar, even if you don't know it or admit it. 
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Observer's Roles 

 
 

�  JOURNALIST  Summarize the important points briefly. 
 
 

�  MAP-MAKER  Make a visual chart of the "terrain” covered in 
    the seminar, noting major landmarks, routes,  
    turns, and detours. 

 
 

�  SHADOW    Observe at least two participants for at least thirty 
    minutes each (or half the seminar), noting their 
    comments and behavior in a chronological log. 

 
 

�  REFEREE  Judge which plays or moves in the seminar seem 
    warranted or unwarranted in terms of content, as 
    well as those that seem within or outside the rules 
    of good seminar behavior in terms of process. 

 
 

�  COACH   Diagnose the overall performance of the seminar 
    participants and the leader and propose some  
    different tactics, improvements in performance, 
    new grand strategies, or other changes. 

 
.  . 
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SEMINAR ROLES 1 
 
 
EXPLORER    "Let's put this on the table, give this a try, , ," 
 
 
GADFLY    "Everyone seems to be content with saying, ." 
 
 
MATCHMAKER   "What you are saying is a lot like what Sue was  
     saying, , ," 
 
 
FLINTY-EYED SKEPTIC" “I am not sure I see good reasons for saying  
     this,," 
 
 
WILL ROGERS   "Let's find a way to make this seemingly odd or 
     incorrect comment plausible, , ," 
 
 
JUDGE JUDY   "Let's see what the argument between you two is 
     about  and try to resolve it, , ," 
 
 
SHERLOCK HOLMES  "I think we have overlooked something  
     important, , ," 
 
 
 
LIBRARIAN   "Here's a passage that supports your point, , ," 
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      Name:      

 
  Date:      

 
Topic:      

 
I. Indicate names of participants.  Put a "+" after the person's name each time he or she 
 contributes to the seminar: 
 

1.      9.    

2.      10.  

3.      11. 

4.      12. 

5.      13. 

6.      14. 

7.      15. 

8.      16. 

 
II.  Record main ideas, issues, and values discussed: or 

 
 Record what you heard or saw.  Do not make judgments. Do not use any words like good, 
 bad,great, or lousy which indicate you are judging what occurred. Let your words serve as a 
 camera that only records what happens.

Seminar Observation Form 
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Seminar Observation - Observing a Partner 1 

 
 
Observer:    Partner:    Date:    
 
Class:      Text:       
 

Take notes and make comments on how your partner did the following: 

�  Presented worthwhile, relevant information and ideas. Give examples. 

 

 

 
�   Listened carefully. Observe how your partner paraphrased another's ideas or how he/she 

questioned another's ideas. Give examples. 
 
 
 
�  Took a position and demonstrated willingness to think it through in Socratic dialogue. Give 

examples. 
 
 
 
�   Took a risk. Observe this by watching and listening for evidence that your partner tried something 

challenging for him/her. Give examples. 
 
 
 
�  Used words accurately in appropriate speech patterns. Observe this by listening for appropriate 

words and standard grammar, as well as overuse of uh, OK, kind of, sorta, like, and other less-
than-thoughtful expressions. 

 
 
 
�  Spoke clearly and loudly enough to be heard by all participants. 
 
 
 
�  Other observations. 
 
 
 
 
 
1 Adapted from materials developed for Stellar High School, Anchorage, Alaska 
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Individual Socratic Seminar Scoresheet 
 

Date:    Topic:     Name:     
 
Points  Positive            POINTS 
 
(2) Taking a position on a question          
  
(1) Making a relevant comment          
 
 (2) Using evidence to support a position or presenting factual information     
 
(1) Asking a clarifying question or moving the discussion along      
 
(2) Recognizing contradictions          
 
(1) Drawing another person into the discussion        
 
(2)  Making an analogy           
 
(2) Recognizing irrelevant comments         

 
Points  Negative           POINTS 

 
(-2)  Not paying attention or distracting others       
 
(-1)  Irrelevant comments          
 
(-3)  Personal attack           
 
(-2)  Interruptions           
 
(-3)  Monopolizing          
  
   
  Total Points           
 
  Grade            
 
Comments: 
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Socratic Seminar Master Score Sheet 
 
Taking a Position on a Question 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Using Evidence to support a position or presenting 
factual information  
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Asking a clarifying question or moving the 
discussion along 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Recognizing contradictions 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Not paying attention or distracting others 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Irrelevant Comments 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Personal attacks 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
 
 
 
 
 

 
 
Making a relevant comment 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
 
Drawing another person into the discussion 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
 
Making an analogy 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
 
Recognizing irrelevant comments 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
Interruptions 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
Monopolizing 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is 
 
Student Totals 
Sara  Angie  Jean 
Nathan  Vicki  Karen 
Colby  Linnea  Gina 
Josh  Kate  Heather 
David   Corey  Is
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Name Take a 
Position 

Revelant 
Comment 

Refer to 
Text 

Bring 
others in 

Thoughtful 
Questions 

Make 
Analogies 

Recognize 
Contradictions 

Additional Comments 
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Assessment of Seminars 
 
 
Student       Grader      
 

Date       Topic        

Directions: Identify the descriptors that best reflect the student's performance in each of the five areas. 

(A) Conduct:      (B) Speaking:      (C) Reasoning:      (D) Listening:     (E) Reading: - 

Total Points       

Scale: Excellent 4; Good 3; Fair 2; Unsatisfactory 1 

 
Conduct: 
4  

·  Demonstrates clear respect for the learning process 
·  Exhibits patience with differing opinions and thought complexity 
·  Shows initiative by asking peers for clarification 
·  Attempts to draw others into the discussion 
·  Moves forward onto new concepts 
·  Recognizes his or her own nit-picking and avoids it 
·  Does not gain attention by inappropriate means 
·  Exhibits control of potentially hurtful nonverbal behaviors 
·  Uses the hitchhike symbol sparingly 

3 
·  Shows composure but may sometimes show slight impatience 
·  Is not impatient while waiting to be recognized to speak 
·  Demonstrates a respectful attitude towards others 
·  May comment frequently but makes no attempt to involve others 
·  Shows a desire to contribute responsibility to the seminar 

 
2 

·  Participates verbally but shows impatience with seminar process 
·  May make insightful comments but does so sparingly 
·  May be argumentative and generally lacks poise 
·  May be unfocused because of depth or length of seminar 

1 

·  Shows no respect for the learning environment 
·  Is argumentative and rude 
·  Takes advantage of or causes distractions 
·  Arrives unprepared with text, paper, or pen 
·  Wants the floor for himself and not to further the seminar 
·  Is writing personal notes instead of seminar notes 
·  May actually attempt to sleep during the discussion 

Socratic Seminars In The Block 

Wanda H. Ball.  

Pam Brewer  

6 Depot Way 

West Larchmont, New York 10538  

(914) 833-0551 phone  

(914) 833-0761 fax  

www.eyeoneducation.com 
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Speaking: 

4  

·  Speaks to all participants, not just to the facilitator 
·  Avoids the urge to talk too long 
·  Speaks loudly enough to be heard by all 
·  Avoids using slang and incorrect grammar 
·  Articulates clearly and precisely 
·  Pronounces words accurately and appears to know meanings 

3 

·  Addresses the majority of comments to peers, not the leader. 
·  Does not try to say "everything" while he is recognized 
·  Attempts to move the conversation onto a new idea 
·  Tries to speak louder when signaled to do so 
·  May mumble or stumble over unfamiliar words but does so sparingly 

 
2  

·  Speaks directly to teacher 
·  Speaks too softly and needs to be reminded to speak louder 
·  Routinely lapses into use of slang or substandard usage 
·  Cannot pronounce key words in the text 
·  Speaks only with prompting and has no sustainable point 

1 

·  Is reluctant to speak when called on or passes in "round robin” 
·  Cannot be heard at all 
·  Mumbles and mispronounces words 
·  Shows absolutely no desire to contribute verbally 

Reasoning: 

4  

·  Understands the question that has been posed before answering 
·  Cites logical, relevant textual passages to support views 
·  Relates the reading to other readings or studies 
·  Expresses thoughts in complete sentences 
·  Adds to the seminar significantly with insightful comments 
·  Makes connections between own thoughts and those of others  
·  Resolves contradictory ides of self and peers 
·  Considers all sources, not just his or her own 
·  Avoids piggy-backing on inaccuracies 

3 

·  Responds to questions without any prompting 
·  Demonstrates some reflection on the text but not mastery of it  
·  Can make limited connections with ideas of other speakers 
·  Can somewhat relate own ideas to other readings or seminars  
·  Uses quotes or paraphrases but inferences are underdeveloped  
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·  Makes comments that are intriguing enough to merit reaction
2 

·  May have read the text but has not thought about it before seminar 
·  May overlook important points, thus leading to faulty logic 
·  May be accurate on minor points while missing the main concept 
·  Contributes opinions that have no textual support for them 
·  Has some difficulty in formulating understandable comments 

1 

·  Makes illogical comments 
·  Says no more than "I agree" 
·  Ignores previous comments and directional movement of the seminar 
·  Attempts to use humor to avoid having to do serious thinking 

 
Listening: 
 
4 

·  Listens for opportunities to respond to student-generated questions 
·  Does not overlook details 
·  Writes down questions, comments, or ideas 
·  Avoids repetition or previous remarks of self and peers 
·  Builds on and acknowledges what other participants have said  
·  Points out flawed reasoning 
·  Overcomes any distractions 

 
3 

·  Is generally attentive and focused 
·  Responds thoughtf1,llly to ideas and questions that are raised 
·  May be too absorbed with own thoughts to hear others' comments 
·  May write down some thoughts, though does not consistently do so 

 
2 

·  Responds only to ideas that are personally interesting 
·  Asks for repetition of questions or for rephrasing of questions  
·  Takes very limited notes 
·  May be easily distracted or may be the source of distraction  
·  Does not look up the text as it is cited by another student 
·  Does not visibly respond to cited text; may be unaware of location 

 
1 

·  Is inattentive to other speakers 
·  Exhibits the body language: "I'd rather be anywhere but here."  
·  Makes comments that show total misinterpretation of material  
·  May not listen well enough to understand points of others 
·  Takes no notes during the seminar
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Reading: 

4  

·  Passes a reading comprehension test 
·  Is familiar with the text and can quickly locate quotations 
·  Has marked the text or has a note sheet 
·  Understands major concepts in the reading 
·  Identifies any contradictions in the reading 

3 

·  Passes a reading comprehension quiz 
·  Has marked the text or prepared notes  
·  Can locate most references in the text when needed 
·  Demonstrates knowledge of facts, but may lack mastery of concepts. 
·  Acknowledges difficulty with reading and asks for clarification 

 
2 

·  Knows minimum on quiz 
·  Has little or no marking of text and has scanty notes 
·  Is confused about key concepts because of hasty reading 
·  Makes comments that reflect shallow knowledge of first few pages 

1 

·  Is clearly unprepared and fails reading quiz 
·  Is unfamiliar with the text 
·  Has no notes or marking of text 
·  Asks for no help with the reading
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QUESTIONS TO ASK ABOUT A SOCRATIC SEMINAR  

 
1. Did the PARTICIPANTS 

�  Speak loudly and dearly? 
�  Cite reasons and evidence for their statements? 
�  Use the text to find support? 
�  Listen to others respectfully? 
�  Stick with the subject? 
�  Talk to each other, not just to the leader? 
�  Paraphrase accurately? 
�  Avoid inappropriate language (slang, technical terms, sloppy diction, etc.)? 
�  Ask for help to clear up confusion? 
�  Support each other? 
�  Avoid hostile exchanges? 
�  Question others in a civil manner? 
�  Seem prepared? 

 
2. Did the LEADER 

�  Get participants engaged early? How? 
�  Make sure that questions were understood? 
�  Ask questions that led to further questions? 
�  Use answers as the basis of follow-up questions? 
�  Allow for discussion of disagreements? 
�  Listen carefully to participants' statements? 
�  Accept participants' answers without judgment? 
�  Keep attention on ideas in the text/art being discussed? 
�  Behave as a good model of seminar participation? 
�  Correct misreadings of the text? 
�  Allow time (pauses) for thinking? 
�  Draw out reasons and implications? 
�  Reach or not reach 'closure'? 

 
3. In the course of the seminar 

�  What was the most interesting question? 
�  What was the most interesting Idea to come from a participant?  
�  What was the best thing you observed? 
�  What was the most troubling thing you observed? 
�  What did you think should be done differently in the next seminar?
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Not-So-Secret Questions Participants Ask in Socratic Seminars 

 
1. Is there really a "right" answer or am I just second-guessing what the teacher 

thinks? 

2. How will I be evaluated fairly? Are the criteria going to be apparent or will I just be 

at the mercy of the teacher? 

3. Will judgments be made about me based on my race, my class, or my gender that 

may preclude my thinking from being acceptable? 

4. In discussions, will the teacher protect me if I take a risk and my idea gets shot 

down? How protected is the environment for me to say what is on my mind? 

5. Do I dare express what might be an irrational thought? One that might sound very 

different or off the mark to others? What will people think of me? Of my intellect? 

Will this affect my grades in this class? The way the teacher thinks of me? The way 

my group thinks of me? 

6. Dare I express the negative? The dark side of the picture? Does the teacher/group 

allow for acceptance of the gloomy? The critical negative judgment? 

7. Will I lose the peer group's support if I participate seriously in a discussion? 

Suppose I need to disagree with another peer group member? What will that do to 

my status? 

8. Will I get my chance to talk if I listen, or will everything start to build on someone 

else's ideas and my idea will never get a chance to surface? 

9. If there is no answer to the questions that we raise, where am I? What do I really 

know? How can I trust my actions, my decisions? Is there nothing that I can hold 

on to as certain? 

 
1 Kallick, Bena. Changing Schools into Communities for Thinking, p.5. North Dakota Study Group, Box 8158, University of 
North Dakota. Grand Forks, NO 58202 
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Issues in Implementing Socratic Seminars 
 

1. Workshops and practice seminars for teachers: how many? when? cost? who? 
 voluntary? 

 
2. Follow-up support and feedback for teachers: from each other, from administrators, 

from coordinators, or from consultants? 
 

3. Readings for seminars: suggestions, sources, supply, copying, cost? 
 

4. Seminars and substitute teachers. 
 

5. How must the weekly/daily schedule be changed to allow time for seminars? 
 

6. Can seminar rooms be established? 
 

7. Grading and testing? 
 

8. Relation of seminars to the rest of the curriculum? 
 

9. How to deal with opposition and skepticism? 
 

10. How to use other people as seminar leaders? 
 

11. How to deal with resistance by students or other teachers? 
 

12. How to connect seminars and writing? 
 

13. Funding? 
 

14. How to help students with special needs. 
 

15. Program evaluation?
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PRACTICING INTELLECTUAL HONESTY  
 
 

�  “Wear” the text: Seek to understand it first -- only then decide if you agree or 
disagree with its ideas. 

 
�  Be willing to suspend judgment until you are intimately familiar with the 

text's ideas, issues, and values from the writer’s point of view. 
 

�  Use Habits of Mind ("WRAITEC") to "unpack" the text. 
 

�  Read and speak against your bias. 
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Final Seminar Guidelines 

 
�  Each student is randomly selected and placed in a Seminar of 5 or 6 students. 

 
�  Scoring is done by the Socratic Seminar Scoring Criteria Sheet. Participants will only be 

scored on what they say. You must express yourself orally. 
 

�  Each Seminar is 50 minutes long. Do not be late to your Seminar! 
 

�  Each Seminar is conducted in the WalIa Walla High School auditorium on the stage. 
Participants will be seated at a table. Special guests might be present 

 
�  All Seminars are videotaped. Microphones may or may not be used. 
�  Each Seminar focuses on 4 or 5 of the 12 Seminar Readings previously issued. 
�  Participants must direct their comments at the chosen pieces, though points will be awarded 

for allusions or references to non-selected works, and any other works of merit. Participants 
must come to the Seminar with all 12 Seminar Readings. 

 
�  The Seminar is weighted the equivalent of a Final Exam in each student's final grade. 

 
�  Each Seminar is provided the following question to drive the discussion: 

   Which writings match your definition of a "classic" piece of American 
  Literature? 
 

BE PREPARED to perform ALL of the following: 

 
1. Describe and interpret your definition of a "classic" piece of American Literature. 
 
II. Analyze chosen works in terms of: 
 

1. Examples and explanations of the works' "classic" qualities. 

2. Missing qualities of a "classic" in each work. 

 
III. Compare and contrast the writing style of your chosen author to that of the authors selected  for 
your seminar. 
 
IV. Evaluate each work in relationship to your definition of "classic" American Literature. 
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Socratic Seminar Prep Work 
 

The Crucible by Arthur Miller 

 
1. Rank order the following terms (1-10) according to their importance and presence in the 
 play: 

 

Courage 
Greed 
Honor 

Integrity 
Justice 
Loyalty 
Power 
Pride 

Respect 
??? 

 
 
2. Justify your top three choices. Write a minimum 125-word justification for each of our top 
 three choices. That means the total assignment is a minimum of 375 words. Supply quotations 
 and or examples which support why each of your top three choices were selected. 
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Black Boy  
By Richard Wright 

Socratic Seminar Prep Work 

 
1.  Rank the following words according to which best describes Richard Wright's attitude or 
 feeling toward other races. 
 

Anger 
Compassion 
Confidence 

Despair 
Dread 
Hate 

Helplessness 
Misunderstanding 

Powerlessness 
Trust 

 
2.   Justify your number one ranking in 125 words 

 
3.   Explain your number 10 ranking in 125 words. Why is it last? 
 
4.   Considering the definitions below and the eight quotations from Black Boy, discuss in at least 
 125 words the truth or falseness of the following statement as seen in Black Boy: 
 
 Culture or tradition is a more powerful factor than knowledge or experience in developing a 
 person's attitude or beliefs of other people. . 
 
 CULTURE:  “the ideas, customs, beliefs and behaviors of a particular people" 
 
 TRADITION:  "a long established custom of practice that has the effect of an   
    unwritten law." 
 
 KNOWLEDGE:  “all that has been perceived by the mind: fact, learning, and   
    enlightenment" 
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Selected Quotations 
Black Boy 

1. "Dread and distrust had already become a daily part of my being and my memory grew sharp, my 
senses more impressionable; I began to be aware of myself as a distinct personality striving 
against others" (Wright, Black Boy, 38). 

 
2. I had never seen a Jew before and the proprietor of the corner grocery was a strange thing in my 

1ife. Until that time I had never heard a foreign language spoken and I used to 1inger at the door 
of the corner grocery to hear the odd sounds that Jews made when they talked. All of us' black 
people who, lived in the neighborhood hated Jews, not because they exploited us, but because we 
had been taught at home and in Sunday school that Jews were "Christ killers" (70). 

 
3. '.She took Betsy into the house with her and I waited on the porch, marveling at the cleanliness, 

the quietness of the white world. . . .Yet I felt out of place. I had no desire to live here. Then I 
remembered that these houses were the homes in which 1ived those white people who made 
Negroes leave their homes and flee into the night" (79). 

 
4. "A dread of white people now came to live permanently in my feelings and imagination. As the 

war drew to a close, racial conflict flared over the entire South, and though I did not witness any 
of it, I could not have been more thoroughly affected by it if I had participated directly in every 
clash. . . .Nothing challenged the totality of my personality so much, as this pressure of hate and 
threat that stemmed from the invisible whites," (83). 

 
5. "I did net know if the story was factually true or not, but it was emotionally true because I had 

already grown to feel there existed men against whom I was powerless, men who could violate 
my life at will" (83). 

 
6. "My imaginings [of white oppression], of course, had no objective value whatever. My 

spontaneous fantasies lived in my mind because I felt completely helpless in the face of this threat 
7. that might come upon me at any time, and because there did not exist to my knowledge any 

possible course of action which could have saved me if I had ever been confronted with a white 
mob" (84) . 

 
8. "Arid the talk would weave, roll, surge, spurt, veer, swell, having no specific aim or direction, 

touching vast areas of life, expressing the tentative impulses of childhood. Money, God, race,, 
sex, color, war, planes, machines, trains, swimming. boxing, anything. . . .The culture of one black 
household was thus transmitted to another black household, and folk tradition was handed from 
group to group" (91-92). 

 
9. "We were now large enough for the white boys to fear us and both of us, the white boys and the 

black boys, began to play our traditional racial roles as though we had been born to them, as 
though it was in our blood, as though we were being guided by instinct" (93). 
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From Civil Disobedience 

by Henry David Thoreau 

 
Socratic Seminar Prep Work 

 
1. Select a quotation for each of the following criteria: 
 
 

�  Most relevant to your present attitude or viewpoint. 
 

�  Least relevant to your present attitude or viewpoint. 
 
 
2. Paraphase each of your selected quotations above in approximately one to three 
 sentences. 
 
3.  Explain how and why the first of your selected quotations above does relate to your 
 present attitude or viewpoint. Complete this in a minimum of 125 words. 
 
 Explain how and why the second of your selected quotations above does NOT relate to -
 your present attitude or viewpoint. Complete this in a minimum of 125 words. 
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Civil Disobedience 
by 

Henry David Thoreau 
 

�  That government is best which governs not at all. 
 

�  In most cases there is not free exercise whatever of the judgment or of the moral 
sense; but they ((civil servants) put themselves on a level with wood and earth and 
stones;.. 

 
�  Can there not be a government in which majorities do not virtually decide right and 

wrong, but conscience? 
 

�  It is not desirable to cultivate a respect for the law, so much as for the right. The only 
obligation which I have a right to assume is to do at any time what I think is right. 

 
�  ...but if it is of such a nature that it requires you to be an agent of injustice to another, 

then, I say, break the law. Let your life be a counter friction to stop the machine. 
 

�  Under a government which imprisons any unjustly, the true place for a just man is 
also a prison. 

 
�  Cast your whole vote, not a strip of paper merely, your whole influence. A minority 

is powerless while it conforms to the majority:... 
 

�  Is a democracy, such as we know it, the last improvement possible in government? Is 
it not possible to take a step further towards recognizing and organizing the right5 of 
man? There will never be a really free and enlightened State until the State comes to 
recognize the individual as a higher and independent power, from which all its own 
power and authority are derived, and treats him accordingly.
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Socratic Seminar Prep Work 

 

Odeipus the King 

 

 

Laios was a fool. 

Oedipus was a fool. 

 
 Fool:   one who show himself or herself, by actions or words, to be deficient  
    in judgment, sense, or understanding. 
 
 Judgment:   capacity to make reasonable decisions, especially in regard to practical 
    affairs of life; wisdom. 
 
 Sense:   normal ability to think or reason soundly. 
 
 Understanding:  grasping or comprehending the meaning intended or expressed by  
    another. 
 
 Fate:   1. The supposed force, principle, or power that predetermines   
    events 2. The inevitable event or events predestined by this   
    force 3. A final result or consequences; outcome 4.  An   
    unfavorable destiny; doom or  ruin. 
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College Credit Assignment 

Seminar Plan 

 

In written form, thoughtfully address each of the following points: 
 

Select a text 
 
 Discuss why the text was chosen. 
 

Ideas, Issues, Values 
 
 Discuss the major, ideas, issues, or values present in the text. 
 

Prep Work 
 
 Discuss student requirements before the seminar. If no prep work will be required, provide  a 
 rationale. 
 

Opening Question 

 Discuss the opening question. Include an explanation of the process used to arrive at the 
 opening question. 
 

Seminar Format 
 
 Discuss how the room will be arranged, how students will participate 
 (inner circle/outer circle ?), how students will be assessed, and how students will observe (if 
 observing is part of the format). 
 

Seminar Critique 
 
 Explain how students will reflect upon the seminar experience. 
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SOCRATIC SEMINAR LEADERSHIP TRAINING  

EVALUATION  
Group: 
 
Date: 
 
Please help me improve the Socratic Seminar Leadership Training Workshop by completing this 
evaluation. 
 
Rate the workshop in each area      NOT AT ALL     COMPLETELY 
 
Did the workshop meet the stated objectives?  1 2 3 4 5 
 
Did the ideas/strategies presented have   1 2 3 4 5 
practical value?  
 
Were material in the manual valuable?   1 2 3 4 5 
 
Was the trainer’s presentation effective?  1 2 3 4 5 
 
Which ranking best reflects your overall judgment of this Socratic Seminar Training? 
 
Very Weak Weaker than Most       Average  Better than Most One of the Best 
         1                           2                               3                                   4                                 5  
 
 

 Which elements of this workshop did you find most effective? Please explain. 
 
 Daily whole-group seminars Seminar critiques Socratic questioning practice 
 
 Seminar texts   Micro-seminars Program organization 
 
 Other... 
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2. What should be added or changed to improve the workshop? 
 
 
 
 
 
 
 
 
 
 
3. How might you put into practice what you have learned? 
 
 
 
 
 
 
 
 
 
 
 
4. What kind of follow-up would you like if you plan to implement Socratic Seminars in your own 
classroom or school? 
 
 
 
 
 
 
 
 
 
 
5. Last words? 
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